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ABSTRACT 

The main objectives and activities of the Adult Basic 
Education (ABE) Demonstration Project are evaluated for the 1971-72 
project year in the Hodel Neighborhood Area of Chattanooga, 
Tennessee. Briefly discussed are: a community overview, general 
program status, program management (program goals; job descriptions 
for the project director, counselor, master teacher, center assistant 
and audiovisual technician; and a brief description and assessment of 
29 process objectives with reference to their degree of completion) • 
The curriculum component contains instructional activities organized 
into three subcomponents: derived (prevocational typing and clothes 
construction) , generic (reading, handwriting, arithmetic, and 
spelling) , and life style (field trips and arts and crafts) . Each of 
these subcomponents is analyzed in terms of performance objectives 
(assessed in terms of student behavior changes, skill areas, level of 
behavior, and degree of completion) . Recommendations and suggestions 
are made in reference to process objective documentation, 
instructional process objectives, testing policy, coding test items, 
pre- and posttesting, preparation of data for analysis, affective 
behavior, monitoring, and levels of behavior. Approximately one-half 
of the document consists of appendixes comprising record keeping and 
resource materials. (BP) 
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COM MUNITY OVKH VIKW 



Chattanooga is the legislative seat of Hamilton County. Located on 
the Tentu\sseo lUver just north o!" the Tennessee-Georgia boundary, the city 
Is part of the Cumberland Plateau. The population in the 1970 census was 
lli),O.S2. This is a decline from 130,009 in 19(50. 

The major products manufactured in Chattanooga's heavily industrial- 
ized community include: 

fabricated metals, 
synthetic fibers, 
textiles. 

processed foods. , 
chemicals. 



The ethnic composition of the Model Neighborhood Area (the area 



which the Adult Basic Education Demonstration Project is designed to serve) 
is as follows: 



Based upon the data from a questionnaire distributed in the Model 



Neighborhood Area, the following projections evolved: 

J. Approximately 73 percent of the households are composed of 
Black members. 

2. Approximately 27 percent of the households are composed of 
White members. 

0. Approximately 40 percent of the households have incomes of less 
than $2,500.00; 38.5 percent of the households have incomes 
between $2,501.00 and $5,000.00; 19.4 percent have incomes 
between $13,001.00 and $10,000.00; and 2.1 percent have in- 
comes above $10,000.00 



White 

Non-White 

Total 



4,270 
11,093 
15,363 



1 




Approximately 42.3 percent of the actual labor force Is unem- 
ployed. 

The average employed resident occupies a blue-collar position 
in either industry or business and earns between $3,000.00 and 
$(),000. 00 annually. 
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INTRODUCTION AND C'.KNKRAL PROGRAM STATUS 



'I lie Adult Basic Ktlucation Project was aimed at creating a favorable 
learning environment lor adults who have not achieved success in previous 
encounters with the academic world. Both male and female adults, handi- 
capped by a lack in job skills and foelings- of inadequacy, participated in the 
Project. Kvaluation of the Project was designed to assess the degree to 
which their needs were met. 

The following report presents an evaluation of the main objectives 
and activities of the Adult Basic Education (ABE) Demonstration Project dur- 
ing the 1971-72 Project year. This final evaluation report is the result of 
a joint effort lietween the ABE project staff and EPIC Diversified Systems 
Corporation. 

The Project staff has documented, collected, and compiled much in- 
formation relating to the activities of the ABE Project. 

Generally, performance and process objectives have been developed 
for each major activity of the Project. An evaluation design (schematic) has 
been constructed for each component as it related to behavioral changes. 
Program descriptions are included for each component describing in narrative 
form what has taken place. 

No master calendar of events was established for the ABE Project 
during the 1971-72 Project year. This should he a consideration for the 
coming year and is mentioned in the recommendations of this report. 

Monitoring of process activities was emphasized throughout each area 
of the Project, with monitoring formats developed lor each process activity. 
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This report consists p^'iniarily of an Intorpretatlon of performance 
md process objective data as they related to each objective. A conclusion 
was drawn for each objective. Those conclusions are coded as follows: 



1. Performance objectives: 

a. attained --the proficiency level specified in the objective 
was reached. 

b. partially attained — -although the proficiency level may 
have been reached. Information is missing which is es- 
sential for determination of objective attainment. 

c. noi attained — the proficiency level specified In the ob- 
jective was not reached, 

d. deleted — no assessment required. 

2, Process objectives: 

a. comple ted— the activity was accomplished. 

b. partially c ompleted — the activity was only partially ac- 
complished or the documentation of the activity was In- 
adequate for determination of objective accomplishment^ 

c. not completed — the activity was not accomplished. • 

d. deleted— no activity required. 



piuk;ham aianac;kmi:nt 



The p)als for manau'emont o{ the Adult Basic Kclucation (AHK) Proj- 
ect wore: 

!• to adopt a multi-agency appnuch to Model Cities/ ABK program- 
ming to demonstrate synerghitic relationships between previously 
uncoordinated aetivittes, 

2, to provide such added services as day care, counseling assis- 
tance, health services, information dissemination, internal eval- 
uation, and staff training, 

3, to demonstrate Intense community involvement as demanded in a 
Model Cities progi'am by providing means by which neighborhood 
residents can influence the content of an educational program for 
adults. 

4, to increase the local school system *s capability to provide needed 
services for ABE students throughout the city by adoption of 
techniques and concepts developed In the demonstration project, 

3, to combine resources of higher eduw^atton, local service agen- 
cies, the State Department of Evlucation, the local school sys- 
tem, and the Model Cities Neighborhood in attacking problems 
and adult illiteracy, 

(>• to attract and recruit persons from the Model Neighborhood for 
instructional, supportive, and administrative roles, 

7, to train instructional, administrative, and supportive staff, in- 
cluding paraprofessionals, for ABK programming in Model Cities, 

8, to plan for appropriate use of paraprofessionals and/or volun- 
teers through understanding of the adult learner and role differ- 
entiation for instructional objectives, and to develop a '^career 
ladder** as an incentive for paraprofessionals to improve their 
competencies. 
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9. to develop a proKJ"ini of pre-sorvico and In-servicc training for 
AUK instructional staff, eapccially a local staff trained to meet 
specific needs of a Model Neighborhood population. 

10. to encourage community agenc'es to serve unique roles in ABE 
programs as separate, yet inter-dcpendent, parts of a total ABE 
system. 

11. to improve economic conditions of the Model Neighborhood through 

a. improved education which increases potential for em- 
ployment. 

b. use of local personnel in the ABE program so payroll 
funds return to the Model Neighborhood. 

12. to combine proven ABE and re-education approaches into unique 
elements for the Hodel Cities Neighborhood. 

13. to develop a neighborhood attitude of reinforcement for contin- 
uing education. 

14. to utilize concepts of peer reinforcement to encourage the reten- 
tion of students in the ABE program. 

15. to use techniques of individual programming and self-management 
by objectives, thus encouraging each individual to achieve his 
own goals at his own pace. 

16. to develop programs in each community center relating to both 
core curriculum and special Interest groups (age, need, previous 
education Interest In activities, and General Educational Devel- 
opment — G ED~ requirements ) . 

17. to use Model Cities citizen Involvement activity as an aid to 
ABE Instruction. 



The Chattanooga ABE Project was managed and administered locally 
according to the administrative organizational chart on the following page. 
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FIGURE 1 

ADMINISTRATIVE ORGANIZATIONAL CHART 



♦Subcomponents containing various proj9Ct activities are described 
with their respective components in this report. 
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Job Descriptions 

Job descriptions were developed lor the following ABE personnel: 
Project Director 

The Project Director was responsible for: 

1. developing instructional activities based upon the needs of the students 
and staff. 

2. providing reports and data to appropriate personnel in the Chattanooga 
Public Schools relative to Project progress and activities. 

3. serving as liaison to the Project Committee. 

4. conducting meetings with community leaders, students, and other com- 
munity persons relative to student recruitment, instruction, and utiliza- 
tion. 

5. coordinating the activities of the staff in planning educational offerings 
for students. 

6. consulting frequently with his departmental heads in planning, implement-- 
ing, and coordinating activities of the Project. 

7. developing policies for implementing student instructional needs and re- 
quests. 

8. interpreting to students, community, and press the objectives and pol- 
icies of the Project. 

9. assisting in the selection of the staff, teachers, and other personnel as 
prescribed by the Director of Adult Education and Extended Services and 
the Chattanooga Public Schools System. 

10. meeting frequently with the CDA and the staff of the Model Cities Agency 
to provide liaison with that agency. 

11. providing regular review of staff progress and personnel reviews to the 
Director of Adult Education and Extended Services. 

12. providing liaison with other local adult and vocational education agencies, 
both public and private. 

13. assisting in the development of staff training programs and exercising 
leadership in the in-service training program. 

14. developing programs and activities relating Adult Basic Education to 
Model Cities objectives. 

15. supervising maintenance of Project facilities. 

16. advising in the determination of Project fund disbursement. 
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17. assisting in developing and planning media presentations. 

18. preparing reports on operations under his authority for the Director of 
Adult Kducution and Kxtended Services and the Model Cities Agency. 

19. assisting in developing criteria for Project evaluation and implementing 
prescribed evaluation activities. 

20. preparing program and fiscal reports for submission to appropriate 
school authorities and to the grantee under direction of the Director of 
the Adult Education and Extended Services. 

21. developing instructional activities enabling Model Cities residents to de- 
velop personal skills which will be of value in working with groups and 
agencies implementing neighborhood-defined objectives. 

Counselor 

The Counselor was responsible for: 

1. counseling students relative to the individual student *s development of 
self-managed learning objectives. 

2. providing liaison with Master Teachers and the Director in terms of 
student needs, growth, and achievement. 

3. serving as liaison in a ''team'' relationship with paraprofessionals and 
nonprofessional staff members. 

4. directing the activities of such staff members assigned to counseling 
duties. 

5. maintaining records and data as required by the Director and Chattanooga 
Public Schools System. 

6. meeting with other agency representatives regarding implementation of 
the counseling functions of the Project. 

7. consulting frequently with the Project Director in planning, implementing, 
and coordinating counseling functions of the Project. 

8. developing guidelines for counseling and recruitment of students. 

9. interpreting to students the objectives and policies of the Project. 

10. providing assistance in generating data related to Project activities. 

11. assisting in the selection of staff members as directed by the Project 
Director. 

12. meeting frequently with the Model Cities staff, local industry, and other 
educational agencies as directed by the Project Director on matters of 
student placement, student referral, and student participation. 

13. maintaining an occupational file for staff and student reference. 
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14* providint; a regular review of activities to the Project Director* 

15. assisting' and givinfi leadership to staff members as directed by the Proj- 
ect Director. 

16. providing individual counseling for students related to Project objectives 
and student self-concept enhancement. 

17. assisting in the supervision of Project facilities as directed by the Proj- 
ect Director. 

18. advising in the determination of duty assignments for nonprofessional 
staff members. 

19. assisting in the developmeht of curriculum materials in a cooperative 
endeavor with Master Teachers and such other persons as are involved 
in instructional activities. 

20. assisting in the development of criteria for student evaluation and direct- 
ing the implementation of such activities related to criterion attainment. 

21. preparing such counseling reports as are required by the Division of 
Adult Education and Extended Services. 

22. performing all other duties as required by the Project Director. 

Master Teacher 

The Master Teacher was responsible for: 

1. implementing activities by developing instructional progiams for individ- 
ual students based upon student self-management of learning objectives. 

2. relating Project end-item objectives to student end-Item objectives. 

3. providing direct instruction to students either in-group or individually in 
the curriculum areas specified in the Project objectives. 

4. assisting the Adult Basic Education Counselor in counseling and moti- 
vating students. 

5. assisting in the interviewing and placement of students in instructional 
programs. 

6. relating instructional content to Model Cities objectives. 

7. assisting in the staff training duties as directed by the Project Director. 

8. determining such curriculum revisions as are required in accordance 
with the needs of the students. 

9. assisting in the evaluation of instruction and of student gain* 

10. collecting and analyzing data required for student feedback. 

11. representing the Project to the community and other such agencies as 
directed by the Project Director. 

ERIC 18 
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12, assisting in the cc nmunity audit, recruitment, and retention of students, 

13. assisting In the supervision of Project facilities as directed by the Proj- 
ect Director. 

14* directing the activities of nonprofessional members of the staff in a 
••team" relationship* 

15. assisting students in developing instructional programs that can be taught 
by students to other community members* 

IC. assisting in the preparation of biograpnical case-studies and such other 
data as required by the Project Director. 

17. assisting in the assignment of staff personnel under the direction of the 
Project Director. 

18. performing such other duties as are assigned by the Project Director. 

Center Assistant 

The Center Assistant was responsible for: 

1. assisting students in instructional activities in a team relationship with 
other staff personnel* 

2. recruiting students from the target population and assisting in their en- 
rollment under the direction of the Project Director and staff personnel. 

3. assisting in counseling students in group activities under the direction of 
the Counselor. 

4. operating such equipment as is required for Project program effective- 
ness under the direction of the Project Director, or such persons as he 
designates. 

5. completing such records as are required by the Project Director. 

6. assisting in determining Project activities involvement as developed by 
the Project Director. 

7. developing a personal plan of professional growth within the guidelines 
of Project objectives under the guidance of the Counselor. 

8. assisting in the supervision of student activities under the direction of 
the Project Director, or such persons as are designated. 

9. providing j'ssistance in the collection of community data as directed by 
the Project Director. 

10. assisting in leading a group counseling session and such other activities 
as are related to meeting community goals under the direction of the 
Project Director, or such personnel as designated. 
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11. meeting with community pc^ons who are potential students to assist in 
determining program objt es under the direction of the Project Di- 
rector. 

12. assisting in the maintenance of Project facilities as directed by the Proj- 
ect Director, or such persons as are designated. 

13. assisting in the maintenance and operation of instructional equipment as 
directed by the Project Director, or such personnel as designated. 

14. assisting in student "follow-up" and evaluation in such activities as are 
assigned by the Project Director. 

15. assisting in the preparation and distribution of student instructional ma- 
terials. 

16. assisting in the maintenance of student records. 

17. visiting students' homes to assist students in continuing enrollment. 

18. assisting in validating curriculum materials by providing evaluation and 
curriculum input in accordance with the needs of the students and under 
the direction of the Project Director. 

19. performing all other duties as requested by the Project Director. 

Audiovisual Technician 

The Audiovisual Technician was responsible for: 

1. collecting and cataloging photographs and other media instruments related 
to Project activities. 

2. taking photographs or arranging for photographic reproduction of Proj- 
ect activities. 

3. assisting in the development of brochures and Project media materials. 

4. preparing transparencies and other audiovisual instructional materials and 
tape lessons on tape recorder. 

5. preparing charts and wall materials for instructional and informational 
services related to the Project. 

6. assisting in the preparation and format development of Project manuals. 

7. assisting the Project Director in the evaluation of staff-prepared instruc- 
tional materials as they relate to media and audiovisual presentation. 

8. assisting and directing tours of Project facilities as directed by the 
Project Director. 

9. preparing Project brochures for distribution to the community. 

10. preparing visuals and media presentations to be given to community 
groups, press, and television media as directed by the Project Director. 

er!c 



11. assisting- in the compilation of Project feedback material as directed by 
the Project Director. 

12* performing such other duties as are required. 

Documentation for Administrative and Support Process Objectives 

Process objectives were developed for those Project personnel per- 
forming administrative and supportive activities which served the entire Proj- 
ect. These administrative and support process objectives are listed below 
for each titled position. Those process objectives relating to a specific com- 
ponent are included with that component in this report. 

Project Director Administrative Process Objectives 

Process Objective #1 

By May 31, 1972, the Project Director will evaluate the 
work performance of the ABE professional staff as evidenced 
by staff rating forms on file in the Director's office. 

Documentation 

The Teacher Evaluation Records utilized to evaluate Project teachers 
(see Appendix A) were reviewed in the Director's office, with the exception 
of those for Project teachers on tenure who did not have a completed Teach- 
er Evaluation Records 
Conclusion 

Process objective #1 was partially completed. 

Process Objective #2 

The Project Director, during the 1971-72 Project year, will 
coordinate requests for materials and equipment as evi- 
denced by requests and purchase orders on file. 

Documentation 

The material and equipment requests and purchase orders on file 
with the Project Director were reviewed. The files showed orders which 
had been filled and those which were still on order. 
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Conclusion 

Process objectivo #2 was completed. 

Process Objective #3 

When vacancies occur, the Project Director will submit rec- 
ommendations for the employment of teachers and aides to 
the Director of Adult Education and Extended Services as 
evidenced by memos on file. 

Documentation 

Only one vacancy for a community aide occurred during the Project 
year. A recommendation was on file to fill that vacancy. The Director 
also made recommendations concerning continued employment of existing 
staff. These were not documented in the files. 

Conclusion 

Process objective #3 was completed. 

Process Objective #4 

Prior to June 30, 1972, the Project Director and the Proj- 
ect Consultant will develop in-service training activities 
based upon the needs of the staff as evidenced by reporting 
such activities on the monthly activities report submitted to 
the Director of Adult Education and Extended Services. 

Documentation 

There was continuous emphasis during the Project year to provide 
in-service training activities for the ABE staff. Paraprofessionals also par- 
ticipated in these activities, which were reported in the monthly activities 
report (see Appendix B). A sample of these reports was reviewed by the 
e valuator (see recommendation #1). 

Conclusion 

Process objective #4 was completed. 
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Process Objective #5 

The Project Director will meet monthly with community 
leaders and other community persons to inform them about 
the activities of the Instructional program and the utiliza- 
tion of the learning centers as evidenced by inclusion of 
such information on the monthly activities report submitted 
to the Director of Adult Education and Extended Services. 

Documentation 

Documentation of these meetings was not available for review. The 
monthly activities reports (Appendix B) demonstrated, however, that dissem- 
ination jmd recruitment activities did take place during the Project year. 

Conclusion 

Process objective #5 was partially completed. 

Process Objective #6 

Upon request by the Project Director, Model Cities Board, 
and/or Model Cities staff, meetings will be held during the 
1971-72 Project year to provide liaison with the named per- 
son(s) or agency as evidenced by inclusion on the monthly 
activities report submitted to the Director of Adult Educa- 
tion and Extended Services. 

Documentation 

Conferences with Model Cities staff in regard to monitoring and eval- 
uating the ABE Project were documented. Visits to the learning centers by 
Model Cities personnel were also documented in the monthly activities re- 
port (Appendix B). 

Conclusion 

Process objective #6 was completed. 

Process Objective #7 

The Project Director will conduct monthly staff meetings as 
evidenced by minutes of each meeting on file in the office of 
the Project Director. 
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Documentation 

According to the minutes of the monthly meetings on file and inter- 
views with selected staff, staff meetings were conducted monthly during the 
Project year. 

Conclusion 

Process objective #7 was completed. 

Process Objective #8 

The Project Director will submit weekly attendance reports 
in relation to class attendance to the Director of Adult Ed-- 
ucation and Extended Services as evidenced by said atten- 
dance reports on file in the office of the Director of Adult 
Education and Extended Services. 

Documentation 

Review was made of the completed daily attendance reports (Appen- 
dix C) on file in the office of the Director • Weekly attendance was summar- 
ized from the daily attendance records. 

Conclusion 

Process objective #8 was completed. 

Process Objective #9 

Bi-monthly payroll reports will be submitted by the Project 
Director to the Division of Logistics and Fiscal Affairs as 
evidenced by duplicate copy on file in the office of the Proj- 
ect Director, 

Documentation 

Duplicate copies of payroll reports were on file in the office of the 
Director (see Appendix D), 

Conclusion 

Process objective #9 was completed. 
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Process Objective #10 

The Project Di rector » upon receipt from the Counselor, will 
submit monthly Model Cities reports to the Model Cities 
Evaluation Sepcialist as evidenced by said report and (dupli- 
cate) on file in the office of the Project Director. 

Documentation 

Duplicate Model Cities reports, describing persons who were directly 
benefitting from the Project, were on file in the office of the Director (see 
Appendix E). 

Conclusion 

Process Objective #10 was completed. 

Process Objective #11 

The Project Director will assist when vacancies occur in 
the selection of staff personnel by interviewing potential em- 
ployees as evidenced by interview rating sheets on file in 
the office of the Project Director. 

Documentation 

There was an interview rating sheet on file ^Appendix F) for the one 
vacancy which occurred during the year. The recommendation was made to 
fill the vacancy. 

Conclusion 

Process objective #11 was completed. 

Process Objective #12 

Status profile reports on each employee will be submitted 
to the Model Cities Education Specialist subsequent to em- 
ployment of person(s) by the Project Director as evidenced 
by duplicate copy on file in the office of the Project Direc- 
tor. 

Documentation 

According to the files, a status profile report was submitted on each 
employee subsequent to employment (see Appendix G). 
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Conclusion 

Process objective #12 was completed. 

Process Objective #13 

Upon request during the 1971-72 Project year, the Project 
Director will meet with the ABE Advisory Board to pro- 
vide liaison with the Board as evidenced by minutes of such 
meetings on file in the office of the Project Director. 

Documentation 

Only one meeting was requested during the 1971-72 Project year. 
The minutes of this meeting, October 11, 1972, were reviewed from the 
files in the office of the Project Director. 

C onclusio n 

Process objective #13 was completed. 

Process Objective #14 

By October 30, during the Project year 1971-72, the Direc- 
tor will develop a technique for time assignment of ABE 
staff personnel on a weekly basis as evidenced by an as- 
signment chart posted in each ABE Center. 

Documentation 

One of the ABE Center assignment charts was studied and was found 
to be up-to-date. Information was gathered from these charts weekly and 
maintained in the Director's files. 

Conclusion 

Process objective #14 was completed. 

Process Objective #15 

Prior to a door-to-door canvass (October 30), the Project 
Director will develop a recruitment form to be used by the 
ABE staff as evidenced by said report on file in the office 
of the Project Director. 
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Documentation 

Hecruitment forms developed by the Project Director before the Oc- 
tober 30 canvass were reviewed from Uie files in the Director's office (see 
Appendix U). 

Conclusion 

Process objective #15 was completed. 

Process Objective #16 

During the 1971-72 Project year (October and January), the 
Project Director will organize door-to-door canvasses of 
the Model Neighborhood Area as evidenced by a recruitment 
report taken from recruitment information reports submit- 
ted by ABE staff members to be on file in the office of the 
Project Director. 

Documentation 

The Project Director organized o door-to-door canvass of the Model 
Neighborhood Area, which was reported in the recruitment reports reviewed 
from the files in the office of the Director (see Appendix H), 

Conclusion 

Process '^l \ active #16 was completed. 

Process Objective #17 

During the 1971-72 Project year, the Project Director will 
prepare and submit a quarterly report to the U. S. Office 
of Education as evidenced by quarterly reports on file in the 
office of the Project Director. 

Documentation 

Quarterly reports for tiie 1971-72 Project year were reviewed from 
the files in the office of the Project Director. No quarterly report, however, 
was available for review relative to the spring quarter. 

Conclusion 

Process objective #17 was partially completed. 
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Process Objective #18 

By May 31, 1972, the Project Director will assimilate all 
documentary evidence (test data, memos, etc.) relative to 
performance and process objectives of each project com- 
ponent categorized and grouped accordingly: 

a. Management Team— Process Objectives 

b. Curriculum Component— Performance and/or Process 
Objectives 

(1) Reading 

(2) Writing 

(3) Arithmetic 

(4) Spelling 

(5) Field trips 

(6) Arts and crafts 

(7) Clothes construction 

c. Recruitment Component — Process Objectives 

d. Counseling Component — Performance and Process 
Objectives 

as evidenced by information on file in the Project Director's 
office. 

Documentation 

Review of information on file in the Project Director's office and 
that collected for inclusion in this document demonstrated that the Project 
Director had assimilated all docmnentary evidence relative to performance 
and process objectives for each Project component. 

Conclusion 

Process objective #18 was completed. 

Process Objective #19 

The Project Director, during the 1971-72 Project year, will 
direct clerk- t5rpists to record each student's cumulative hours 
of instruction in ABE centers as evidenced by data on file 
in the office of Project Director. 

Documentation 

The clerk-typists' record of cumulative hours of instruction received 
in the centers was shown in the Student Cumulative Hours of Participation 
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Report for each student. A random sample of these reports was reviewed 
from the files in the Project Director's office (see Appendix I). 

Conclusion 

Process objective #19 was completed. 

Master Teacher Support Process Objectives 

Process Objective #1 

During the 1971-72 Project year, Mastsr Teachers will en- 
roll students in the ABE Program as evidenced by comple- 
tion of an enrollment form submitted monthly on file in the 
office of the Counselor. 

Documentation 

Master Teachers enrolled students in the ABE Program as evidenced 
by the completed monthly enrollment forms spot-checked from the files in 
the office of the Coimselor. 

Conclusion 

Process objective #1 was completed. 

Process Objective #2 

Master Teachers will submit requests monthly for purchase 
of supplies and materials to the Project Director as evi- 
denced by requisitions on file in the office of the Project 
Director. 

Documentation 

There were monthly requests by Master Teachers for supplies and 
materials as shown by the requisitions on file in the office of the Project 
Director, 

Conclusion 

Process objective #2 was completed. 
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Process Objective #3 

Master Teachers will submit weekly attendance reports to 
the Counselor as evidenced by such reports on file in the 
office of the Counselor. 

Documentation 

Master Teachers submitted daily attendance records on a weekly 
basis as evidenced by such reports on file in the office of the Counselor 
(ses Appendix C). 

Conclusion 

Process objective #3 was "completed. 

Process Objective #4 

The work performance of ABE nonprofessional employees 
will be evaluated by selected Master Teachers by May 31, 
1972, as evidenced by employee rating forms on file in the 
Project Director's office. 

Documentation 

With the exception of one new nonprofessional employee hired on 
June 1, the ABE nonprofessional employees' work performances were evalu- 
ated by selected Master Teachers as evidenced by Aide Evaluation Forms on 
file in the Project Director's office (see Appendix A;. 

Conclusion 

Process objective #4 was completed. 

Center Assistants Support Process Objectives 

Process Objective #1 

On a monthly basis. Center Assistants will recruit eligible 
students for the ABE Program as evidenced by recruitment 
forms on file in the office of ihe Project Director, 
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Documentation 

The recruitment forms, randomly selected from the files in the of- 
fice of the Project Director, demonstrated that Center Assistants recruited 
eligible students for the ABE Program, on a monthly basis (see Appendix H). 

Conclusion 

Process objective #1 was completed. 

Process Objective #2 

Upon request by Master Teachers, Center Assistants will 
engage in student "follow-up'* as evidenced by student follow- 
up forms on file in the Counselor's office. 

Documentation 

As evidenced by student follow-up forms on file in the Coimselor's 
office. Center Assistants, upon request by Master Teachers, engaged in stu- 
dent ''follow-up. " This objective related to the Counselor's student follow-up 
activities described in the Counseling component of this report (see Appendix 
K). 

Conclusion 

Process objective #2 was completed. 

Process Objective #3 

During the Project year. Center Assistants (chauffeur's li- 
cense required) will provide transportation for ABE students 
as evidenced by Transportation Report Forms on file in the 
office of the Project Director. 

Documentation 

Transportation Report Forms randomly selected from the files in the 
office of the Project Director indicated that, during the Project year, Center 
Assistants provided transportation for ABE students (see Appendix L). 

Conclusion 

Process objective #3 was completed. 

o 31 
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Audiovisual Technician Support Process Objectives 

Process Objective #1 

During the Project year, the Audiovisual Technician will 
take photographs of ABE activities upon request as evidenced 
by photographs on file in the Centers. 

Documentation 

The film and photographs selected from the files in the Centers in- 
dicated that, during the Project year, photographs of ABE activities were 
taken. 

Conclusion 

Process objective #1 was completed. 

Process Objective #2 

During the Project year 1971-72, upon request from the 
teacher, lessons will be taped by the Audiovisual Tech- 
nician as evidenced by tapes on file in the Centers. 

Documentation 

Tapes selected from the files in the Centers indicated that the Audio- 
visual Technician taped teacher lessons during the 1971-72 Project year. 

Conclusion 

Process objective #2 was completed. 
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INSTRUCTIONAL PROJECTS 

Curriculum Component General Program Description 

All of the ABE Demonstration Project's instructional activities are 
contained in the Curriculum Component and are organized according to Fig- 
ure 2. 



Curriculum Component 



Derived 
Subcomponent 



Pre- vocational 
typing 



Clothes 
construction 



Generic 
Subcomponent 



— Reading 



Handwriting 



Arithmetic 



Spelling 



Life Style 
Subcomponent 



Field trips 



Arts and 
crafts 



FIGURE 2 



CURRICULUM COMPONENT ORGANIZATIONAL CHART 
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The student enrollment at the completion of the 1971-72 Project year 
was 538. This was an increase of 441 over the year's initial enrollment 
figure of 97. The number of students receiving instructional activities within 
each subcomponent was: 
Derived 266 

Generic 538 (all enrolled students participated) 
Life Style 145 

Each subcomponent contained the following instructional areas: 

Derived 

Pre-vocational typing 
Clothes construction 

Generic 

Reading 
Handwriting 
Arithmetic 
Spelling 

Life Style 

Field trips 
Arts and crafts 

All the Generic activities and those of pre-vocational typing incorpo- 
rated the development of performance objectives and the measurement of 
student behavior change in each skill area. The other instructional areas 
had process objectives developed which required certain activities to take 
place during the year, but no emphasis was placed on a summative assess- 
ment of the year's efforts. 

The students generally had little or no demonstrated ability in the 
designated curriculum subject areas upon entering the Project. Therefore, 
the instructional activities emphasized basic beginning skills in each course. 
In some instances (pre-vocational typing, for example), the range of abil- 
ities was wide enough to require both beginning and advanced instruction. 
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Derived Subcomponent 

This subcomponent featured instructional activities in pre-vocational 
typing and clothes construction. Each activity was designed to promote stu- 
dent achievement in cognitive and psychomotor skills. The assessment util- 
ized locally-developed instruments which were coded to the performance 
objective in skill area and level of behavior. 

Pre-vocational Typing 

Program Description 

Pre-vocational typing was designed to teach basic typewriting skills 
and basic literacy skills such as parts of speech, punctuation, capitaliza- 
tion, kinds of sentences, paragraph structure, spelling, and other grammar- 
related subjects. 

There were thirty-two students enrolled in beginning and advanced 
typewriting. These students were given a timed test upon entry and their 
test scores were used to determine the level at which they began their typ- 
ing instruction. Individual assignment sheets w<Jre subsequently prepared for 
each student indicating the unit number, topic, page number or section, and 
teacher comments. The teacher provided individual and small group instruc- 
tion when possible. 

The typing classes utilized the Twentieth Century Typewriting text- 
book (9th edition) as the primary instructional material. Practice sessions 
and teacher-developed tests were used to provide drill and assessment of 
student progress. Classes were conducted on a daily basis. 
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Documentation 
of tangible 

outcomes for 
process 
objectives 



Summary analysis 
of documentation 



ABE Demonstration Project 

Curriculum Component 
typing students 



Derived Subcomponent 
Pre-vocational 
Typing Program 





Post- tests 


a. 


Typewriter Keyboard Test 




(beginning students com- 




pleting sixty-four hours of 




instruction) 


b. 


Typing Test 




(advanced students com- 




pleting forty hours of in- 




struction) 


c. 


Basic Literacy Skills Test 




(all students completing 




forty hours of instruction) 



Summative assessment 

ABE Typing 
Program 



Post-test 
data 



Product analysis 
of performance 
objective data 



FIGURE 3 



PRE-VOCATIONAL TYPING PROGRAM EVALUATION SCHEMATIC 
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Data Analysis for Performance Objectives 

Performance Objective #1 

During the 1971-72 Project year, upon completion of sixty- 
four hours of typewriting instruction, beginning students will 
display their knowledge of the keyboard by identifying and 
typmg the letters of the keyboard with 95 percent accuracy 
as measured by a teacher-made test designed to measure 
knowledge of the keyboard. 

Analysis 

There were seventeen beginning students enrolled during the Project 
year. None of these students completed the sixty-four hours of typewriting 
instruction specified in the performance objective. 

Eight students completed ten or more hours of instruction. Of these 
eight students, only four were given the teacher— made test which measured 
knowledge of the keyboard, as is shown in Table 1. 

TABLE 1 



BEGINNING TYPING STUDENTS KNOWLEDGE 
OF KEYBOARD PERCENTAGE OF ACCURACY 

Typewriter Keyboard Test 



Expected proficiency level = 95.0* 


Student 


Hours of 
instruction 


Actual 
proficiency level* 


1 


12.0 


64.0 


2 


29.5 


62.0 


3 


17.0 


83.0 


4 


34.0 


89.0 


Group mean 


28.9 


74.5 



♦Proficiency is expressed as percentage of accuracy 



Table 1 indicates that none of the students achieved either the re- 
quired number of instructional hours or the desired proficiency level. The 
variation in completed hours of instruction made it difficult to assess the ef- 
fect of the program on group achievement. The data do not indicate a con- 
sistent relationship between hours of instruction and student performance. 
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The Individual and group scores demonstrate that performance ob-- 
jective #1 was not attained^ 

Conclusion 

Performance objective #1 was not attained. 

Performance Objective #2 

During the 1971-72 Project year, upon completion of forty 
hours of typewriting instruction, students who have had pre- 
vious typewriting instruction will improve precision in typing 
by ten or more correct words a minute as measured by a 
five-minute writing test developed by the teacher. 

Analysis 

There were fifteen advanced typing students enrolled during the Proj- 
ect year. None of these completed forty hours of typewriting instruction. 
The five-minute writing test was administered to seven students who had 
completed ten or more hours. The results are as displayed: 

Expected Actual 
N performance* performance** 

7 increase of 10 or 53 

more correct WPM 

Conclusion 

Performance objective #2 was not attained (see recommendation #10). 

Performance Objective #3 

During the 1971-72 Project year, upon completion of at 
least forty hours of instruction in basic literacy skills 
(punctuation, capitalization, kinds of sentences, paragraph 
structures, and spelling), students will demonstrate a knowl- 
edge of such skills by attaining a score of at least eighty 
correct responses on a one hundred-item teacher-made ex- 
amination. 



*No pre-test scores available as baseline data to assess increase 
between pre- and post-tests. 

♦♦Performance expressed as gross words a minute (GWAM), with one 
word per error subtracted from the GWAM. 
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Analysis 

Of the thirty-two typing students, only six completed fifteen or more 
hours of Instruction in basic literacy skills. These six students were given 
the teacher-developed Basic Literacy Skills Test. The results are as dis- 
played: 

Expected Actual 
li performance* performance* 

6 80. 0 84. 2 

As indicated, the actual performance of the students surpassed the 
desired proficiency level stated in performance objective #3. Consequently, 
the six students who received a minimum of fifteen hours of instruction were 
able, on the average, to achieve the desired proficiency level. 

Conclusion 

Performance objective #3 was partially attained. 

Documentation of Administrative Process Objectives 

Process Objective #1 

During the Project year 1971-72, teacher-made test and 
drill material will be prepared by the pre-vocational typing 
teacher as evidenced by said test and materials on file in 
the office of the Center. 

Documentation 

The teacher-made test material prepared by the pre-vocational typ- 
ing teacher was seen on file in the office of the Center, but the drill ma- 
terials were not available for the evaluator to review. 

Conclus ion 

Process objective #1 was partially completed. 



Performance is expressed as average number of correct responses. 
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Process Objective #2 

By May 15, 1972» the pre-vocational typing teacher will de- 
velop an instrument designed to measure knowledge of the 
keyboard as evidenced by said instrument on file with the 
typing teach^^^. 

Documentation 

An instrument developed by the pre-vocational typing teacher to 
measure knowledge of the keyboard was reviewed during discussions con- 
ducted with the typing teacher. 

Conclusion 

Process objective #2 was completed. 

Process Objective #3 

By May 15, 1972, the pre-vocational typing teacher will de- 
velop a timed-writing instrument designed to determine the 
typing speed of students as evidenced by an instrument on 
file with the pre-vocational typing teacher. 

Documentation 

A timed-writing instrument developed by the pre-vocational typing 
teacher and submitted to the Project Director was reviewed from the files 
in the Director's office. 

Conclusion 

Process objective #3 was completed. 

Process Objective #4 

A one hundred— item instrument designed to measure stu-» 
dents' understanding of literary skills will be developed by 
the pre-vocational typing teacher as evidenced by said in- 
strument oa file in the Center by May 15, 1972. 

Documentation 

The instrument designed by the pre-vocational typing teacher to 
measure students' understandinj of literary skills was viewed in the Direc- 
tor's files. 
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Conclusion 

Process objectivo '^4 was completed. 

Documentation of Support Process Objectives 

Process Objective #5 

During the 1971-72 Project year, the teacher will admin- 
ister a three-minute writing test to each student to deter- 
mine her/his ability to type and will assign that student to 
the appropriate lesson as mdicated by the student timed- 
writing, denoting placement, to be filed in the office of the 
Project Director. 

Documentation 

Timed-writing tests completed by students were reviewed from the 
files in the Director's office, indicating that during the 1971-72 Project year 
the teacher administered the three-minute writing test to the students to de- 
termir ^ typing ability; students were then assigned to the appropriate lesson 
as evidenced by the class enrollments. 

Conclusion 

Process objective #5 was completed. 

Process Objective #6 

During the 1971-72 Project year, the teacher will monitor 
the students' learning activities weekly and record their 
progress on flow sheets as evidenced by the completed form 
to be placed in student folders located in the Center. 

Documentation 

Completed student flow sheets reviewed in the student folders in the 
Project Director's office demonstrated that, during the 1971-72 Project year, 
the teachers did monitor students' learning activities on a weekly basis, and 
recorded their progress on the student flow sheet (see Appendix M), 

Conclusion 

Process objective #6 was completed. 
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Process Objective »7 

Individual daily assignment sheets will be prepared for each 
student by the teacher during the Project year as evidenced 
by information contained in the student flow sheet on file in 
the Center. 

Documentation 

Review of the student flow sheets indicated that teachers prepared 
individual daily assignment sheets for each student during the Project year. 

Conclusion 

Process objective #7 was completed. 

Process Objective #8 

During the week of May 15-i9, 1972, the pre- vocational 
typing teacher will administer the following instruments: 

1. Instrument to measure knowledge of keyboard 

2. Instrument to measure speed and accuracy of typing 

3. Basic literary skills instrument 

as evidenced by student responses to each instrument on file 
in the Center. 

Documentation 

Student responses to a basic literary skills instrument and instru- 
ments which measured knowledge of keyboard and speed and accuracy of typ- 
ing were reviewed in the files of the Center. These data were utilized by 
the evaluator to conduct the performance objective summative assessment. 

Conclusion 

Process objective #8 was completed. 
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Clothes Construction 

Program Description 

The clothes con3truction course consisted of one class in beginning 
sewing* The curriculum, as it was originally conceptualized, was to pro- 
vide instruction in basic sewing skills. Specifically, the students received 
instruction relating to: 

!♦ pattern study, 

2. fabric facts, 

3. preparation of fabrics, 

4. cutting of fabrics, and 

5. use of the sewing machine. 

Performance and process objectives were developed for the clothes 
construction class. However, this evaluation procedure was not adhered to 
during the Project year. As a result, there was no measurement instrument 
developed to assess student performance. 

The clothes construction class was conducted on a daily basis. No 
enrollment nor attendance figures were submitted to the Project Director to 
confirm the number of students who received instruction. 
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FIGURE 4 



CLOTHES CONSTRUCTION PROGRAM EVALUATION SCHEMATIC 



Data Analysis for Performance Objectives 

Performance Objective #1 

Students in the clothes construction course receiving at least 
twenty hours of instruction will demonstrate their knowledge 
of clothes construction skills by responding correctly to at 
least forty-five items on a sixty-item teacher-made test. 

Analysis 

The teacher-made test was not developed. Therefore, no test data 
were available to assess the attainment of the objective. 

Conclusion 

Performance objective #1 was not attained. 
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Documentation for Process Objectives 

Process Objective f^l 

By May 31, 197-2, a selected aide responsible for the clothes 
construction course will develop a sixty-item test in clothes 
construction as evidenced by the test on file in the Center 
office. 

Documentation 

No test was developed. 

Conclusion 

Process objective #1 was not completed. 

Process Objective #2 

Between May 15 and 19, 1972, the selected aide for the 
clothes construction course will administer a sixty-item test 
in clothes construction as evidenced by student responses on 
file in the office of the Center. 

Documentation 

No test was administered. 

Conclusion 

Process objective #2 was not completed. 

Generic Subcomponent 

This subcomponent contained instructional activities in reading, hand- 
writing, arithmetic, and spelling. Performance objectives were developed 
for each of these activities as a means of assessing student behavioral 
changes. 

Reading 

Program Description 

The reading program was designed to include instruction in the fol- 
lowing reading skills: 

ERJC 
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!• oral reading, 

2, vocabulary. 

3, won! attack, 

4, comprehension, 

A wide range of commercially- and teacher-prepared materials were 
utilized. Students were referred to the appropriate material and/or given 
individual instruction, depending upon the Gates Survey reading level score 
and subject area of interest expressed by tiic student. 

Instruction was almost entirely on an individual basis because of the 
nature of the attendance patterns of the students and the wide span in indi- 
vidual differences. Those at fourth grade level and above spent much of 
their time utilizing the various reading kits, but also read in subject matter 
areas and worked on vocabulary development exercises (a ''crash'' course 
created by one of the laboratory teachers). Students operating on a level 
below third grade were given individual help from a teacher or aide, and also 
worked independently for short periods using the Language Master or tape 
recorders. As their reading level rose, they were gradually given more 
responsibility for their own learning activities in line with the self-management 
philosophy. Some students at fourth grade level were able to function with 
a reading kit, but some were not. Care was taken not to push a student 
beyond his capabilities because of the danger of discouraging him (and caus- 
ing him to drop out). 

Group work was sometimes done in phonics in which students on 
varying levels were striking the same phonetic snag. At no time was a stu- 
dent "put on the spot" in front of a group. For the most part, however, 
instruction was on au individual basis. 

Those students who were capable of progressing independently often 
needed vocabulary enrichment in addition to the reading kits. Teacher-made 
material of this nature was created and used by the staff. Also, reading 
materials for recreational reading, homemaking, vocational guidance, con-- 
sumer education, and in science, history, social studies, and geography were 
provided. The Center subscribed to periodicals of wide-^naging interests 
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(for both men and womer) as well as the daily newspaper. Students were 
encouraged to expand their reading horizons and their vocabularies. 

Supplementary teacher-made materials were provided when a reading 
kit's presentation of a particular reading skill proved inadequate for a cer- 
tain student's needs. 

Normally, a minimum of two teachers and from two to three aides 
were on duty in the learning laboratories (Centers). The teachers have had 
elementary and/or secondary school experience. 

Certain lower-level students did not respond positively to audiovisual 
equipment. These students were given picture-word cards and simple teacher- 
made exercises which they could handle independently, since the goal of self- 
management was desired for all students. 
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Data Analysis for Performance Objectives 



Performance Objective tfl 



During the 1971-72 Project year, upon completion of at least 
one hundred hours of individualized instruction, classified 
students on at least the third grade level will increase their 
reading comprehension by an average of at least two grade 
levels as measured by the Gates Reading Survey (pre/post- 



testing). 

Analysis 

The Gates Reading Survey was administered as a pre- and post-test 
to nineteen third grade level students who had completed one hundred hours 
of instruction. Another fourteen students who received the GED during the 
year were not post-tested with the Gates Surv y. The results of the Gaces 
Survey on a pre- and post-test basis are as displayed; 



The data submitted for evaluation reflected only average grade equiv 



alent gains, so there were no reports of average pre- and post-test scores 
(see recommendation #6). As the results indicate, the desired performance 
was not attained* 

Conclusion 

Performance objective #1 was not attained. 
Performance Objective #2 



During the 1971-72 Project year, upon completion of at least 
one hundred hours of individualized instruction in the area 
of reading, students scoring at the first and second grade 
levels will increase in reading comprehension on the aver- 
age of at least one grade level as measured by the Gates 
Reading Survey (pre- and post-testing). 



♦Performance is expressed as average grade equivalent scores. 



N 



Desired 
performance* 



Actual 
performance* 



19 



+2.0 



+.95 
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Analysis 

There were only two second grade ^evel students (no first grade 
level) in the reading program* These two s^dents were given the Gates 
Reading Survey on a pre- and post-test basis. One student demonstrated a 
1.5 grade level gain; the other student demonstrated a .4 grade level gain. 

Conclusion 

Performance objective #2 was partially attained. 

Performance Objective #3 

During the 1971-72 Project year, upon completion of twenty 
hours of reading readiness instruction using flash carvis and 
the Language Master, non-readers will be able to display 
their knowledge of the alphabet by naming the letters in and 
out of sequence with 95 percent accuracy as measured by 
teacher observation (checklist). 

Analysis 

This objective was developed prior to the completion of the student 
diagnoses which revealed no non-reading students. All students who were 
pre-tested with the Gates Reading Survey were found to be at least at the 
second grade level. Therefore, this objective was not implemented. 

Conclusion 

Performance objective #3 was deleted (no assessment required). 

Documentation for Process Objectives 

Process Objective #1 

During the 1971-72 Project year, after student orientation, 
a Master Teacher will administer the Gates Reading Survey 
and assign the student the appropriate reading materials 
with placement results being forwarded weekly to the Coun- 
selor. 

Documentation 

A review of student folders indicated that Master Teachers adminis- 
tered the Gates Reading Survey and assigned the student to the appropriate 
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reading materials* The data did not reflect that the Gates Reading Survey 
was administered to each student enrolled. 

Conclusion 

Process objective #1 was partially completed. 

Process Objective #2 

During the 1971-72 Project year, Master Teachers and/or 
Center Assistants will instruct and assist students in the 
proper utilization of the reading materials to which he has 
been assigned and submit monthly student flow sheet reports 
to the Counselor. 

Documentation 

Monthly student flow sheet reports reviewed from the files indicated 
that students were instructed and assisted in the proper use of their assigned 
reading materials (see Appendix M). 

Conclusion 

Process objective #2 was completed. 

Process Objective #3 

On January 31, 1972, selected Master Teachers and Center 
Assistants will revise the student ilow sheet form to include 
time participated in each activity as evidenced by the re- 
vised form on file in the office of the Project Director. 

Documentation 

A revised student flow sheet was prepared (see Appendix M). 

Conclusion 

Process objective #3 was completed. 

Process Objective #4 

During the 1971-72 Project year, the teacher assistants will 
make a daily check of the students' flow sheets to determine 
the materials used and number of hours spent as evidenced 
by weekly reports of such information on file in the office 
of the Counselor. 
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Documentation 

The weekly reports reviewed from the files in the Counselor's office 
indicated that teacher assistants made a daily check of student flow sheets 
to determine hours spent; hov/ever, no mention was made consistently of the 
materials used. 

Conclusion 

Process objective #4 was partially completed. 

Process Objective #5 

By May 31, 1972, upon completion of one hundred hours or 
more in reading instruction, the Master Teacher will admin- 
ister the Gates Reading Survey to students, submitting the 
results of each student's progress (as indicated by post-test 
data) to the Counselor. 

Documentation 

Post-test data reviewed indicated that the Master Teacher adminis- 
tered the Gates Reading Survey to nineteen third grade level students and 
two second grade level students* This did not reflect the total ABE student 
enrollment in reading. 

Conclusion 

Process objective #5 was partiall}' completed. 

Process Objective #6 

During the 1971-72 Project year, daily attendance sheets 
will be submitted to the Counselor weekly as evidenced by 
attendance reports on file in the Counselor's office. 

Documentation 

Attendance reports seen in the files in the Counselor's office indi- 
cated that daily attendance sheets were submitted to the Counselor on a weekly 
basis (see Appendix C). 

Conclusion 

Process objective #6 was completed. 
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Process Objective #7 

During the 1971-72 Project year, Master Teachers will pre- 
pare supplemental exercises and tests for the reading course 
as evidenced by such data on file in the office of the Cen- 
ter. 

Documentation 

Master Teachers prepared supplemental exercises and tests for the 
reading course as reviewed in the office of the Director (see Appendix O). 

Conclusion 

Process objective #7 was completed. 

Process Objective #8 

By May 31, 1972, a selected Master Teacher will develop 
a checklist for determining a student's knowledge of the al- 
phabet as evidenced by the checklist on file in the office of 
the Center. 

Documentation 

The checklist was viewed in the files in the office of the Director 
(see Appendix N). 
Conclusion 

Process objective #8 was completed. 

Handwriting 

Program Description 

Handwriting instruction was given to those students who expressed 
interest and who lacked precision in letter printing and cursive writing. 

The skills which were emphasized included: 

1. letter printing. 

2. letter cursive writing. 

3. writing words. 

4. writing sentences. 

The course began by practicing individual letters in manuscript 
printing or cursive writing, depending upon initial writing sample. Students 
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progressed to words, then sentences. The basic emphasis was on legibility, 
smooth ess of connecting letters, and proper spacing between words. 

The handwriting program was based on the programmed text. Hand - 
writing with Write and See. Teacher-made materials also supplemented the 
basic text. 
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FIGURE 6 

HANDWRITING PROGRAM EVALUATION SCHEMATIC 
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Data Analysis for Performance Objectives 

Performance Objective ^1 

During the week of May 15 to 19, 1972, upon completion of 
fifty or more hours of instruction, students (initially clas- 
sified as non-writing) will demonstrate writing precision by 
printing legibly all letters (upper and lower case) of the al- 
phabet in and out of order with 95 percent proficiency as 
evidenced by a teacher observation checklist and student 
writing samples on file in the Center attended* 

A nalysis 

Initially, four students were classified as non -writers. Student writ- 
ing samples were collected by the teacher and graded according to a check- 
list which rated students as "good," "fair," or "poor." 

According to the teacher-scoring of the writing samples, all four of 
the students rated in the "good" category after instruction. It must be as- 
sumed that the "good" category (the highest score possible) related to scores 
of 95 percent and higher. No numerical scores were coded in the other 
three categories. 

Conclusion 

Performance objective #1 was attained. 

Performance Objective #2 

During the week of May 15 to 19, 1972, upon completion of 
fifty hours oi more of instruction, a student who can at 
least print the upper and lower case letters of the alphabet 
will demonstrate writing precision by writing letters (upper 
and lower case of the alphabet) in cursive writing with 75 
percent accuracy based on teacher observational reports and 
student writing samples on file in the Center attended. 

Analysis 

Cursive writing tests were administered to ten students. According 
to teacher-scoring of the student writing samples after instruction, all ten 
students rated in the "good" category (>95 percent), the highest possible 
category. 
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The desired proficiency level in the performance objective should 
have been stated in tt^rms that relate to types of student scores on the tests 
which were administered (e.g. , test scores should be expressed in percent- 
ages if they are to be gauged against desired proficiency levels described in 
percentages). 

Conclusion 

Performance objective #2 was attained. 

Performance Objective #3 

During the 1971-72 Project year, upon completion of fifty 
hours or more of instruction in writing, an advanced cur- 
sive writing student will demonstrate precision in writing 
words and sentences legibly and neatly with 80 percent ac- 
curacy as evidenced by written teacher observations and the 
student wi'iting samples on file in the Center attended. 

Analysis 

There were nine students tested in writing words and sentences. 
According to teacher- scoring of the student writing samples after instruction, 
all nine students rated in the "good" category (>95 percent), the highest 
possible category. Refer to performance objectives #1 and #2 for comments 
on proficiency le'^els and test scores. 

Conclusion 

Performance objective #3 was attained. 

Documentation for Process Objectives 

Process Objective #1 

During ttie 1971-72 Project year, ABE students (classified 
as non-writing) will practice printing letters (upper and 
lower case) of the alphabet — in and out of sequence — as evi- 
denced by student writing samples on file in the Center at- 
tended. 
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Documentation 

Writing samples and scores for the ABE students' practice of print- 
ing upper and lower case letters of the alphabet were viewed in the files in 
the Center. 

Conclusion 

Process objective #1 was completed. 

Process Objective #2 

During the 1971-72 Project year, students (who are able to 
print legibly all upper and lower case letters of the alpha- 
bet), utilizing commercial and teacher-made materials, will 
practice writing upper and lower case cursive letters as 
evidenced by student writing samples on file in the Center 
attended. 

Documentation 

The teacher-made Handwriting Evaluation Guide and the commer- 
cially prepared text. Handwriting with Write and See , were used during the 
Project year by the appropriate students to practice upper and lower case 
cursive letters. Their handwriting samples were viewed in the files in the 
Center. 

Conclusion 

Process objective #2 was completed* 

Process Objective #3 

During the 19V1-72 Project year, students will practice leg- 
ibility and neatness in reproducing words and sentences as 
evidenced by handwriting samples on file in the Center at- 
tended. 

Documentation 

Students practiced legibility and neatness in reproducing words and 
sentences as shown by handwriting samples on file in the office of the Di- 
rector. 

Conclusion 

Process objective #3 was completed. 
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Process Objective #4 

By May 31. 1072, the Master Teacher responsible for in- 
struction in handwriting skills will develop a checklist tor 
recording teacher observations of students' precision skill 
in writing. 

Documentation 

No checklist was available on file to review, and discussion with 
Project staff revealed that the checklist had not been developed. 

Conclusion 

Process objective #4 was not completed. 

Process Objective #5 

During the week of May 15 to 19, 1972, the Master Teacher 
responsible for the instruction on handwriting skills will as- 
sess each student's precision skill in writing utilizing an 
observation checklist as evidenced by student performance 
ratings on file in the office of the Center. 

Documentation 

As evidenced by student performance ratings viewed in the files in 
the office of the Project Director, the students' precision skill in handwriting 
was assessed, based upon teacher evaluation. However, no observational 
checklist was used to conduct the ratings. 

Conclusion 

Process objective #5 was partially completed. 
Arithmetic 

Program Description 

The following outline is a description of the arithmetic program. 
Commercially -prepared materials, as well as teacher-made materials, were 
utilized. Students were referred to appropriate material and/or given in- 
dividual instruction, depending upon placement. An outline of the program 
appears below: 
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Addition, Subtraction, and Multiplication 

a. Working with sets 

b. Addition, subtraction, and multiplication computation 

c. Properties of addition, subtraction, and multiplication 

d. Rounding numbers 

e. Geometry: areas of a parallelogram 

Number Theory and Division of Whole Numbers 

a. Division computation 

b» Elementary number theory 

c. Working with measures 

d. Properties of division 

e. Usir^ averages 

f. Geometry: properties of polygons 

Addition and Subtraction of Fractions 

a. Concepts of fractions 

b. Addition and subtraction of fractions 

c. Properties of addition and subtraction of fractions 

d. Working with measures 

Multiplication and Division of Fractions 

a. Multiplication and division of fractions 

b. Properties of multiplication and division of fractions 

c. Working with measures 

d. Understanding ratio 

Working with Decimals 

a. Decimal notation 

b. Computation with decimal numerals 

c. Working with money and measures 

Decimals, Percents, and Graphs 

a. Decimals and percents 

b. Tables and graphs 

c. Interest 

d. Working with money and measures 
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Data Analysis for Performance Objectives 

Performance (Objt^ctivo 

During the week of May 15 to 19, 1972, upon completion of 
one hundred hours or more of arithmetic instruction, using 
both programmed instructional materials and individualized 
instruction, third grade level and above students will in- 
crease their mathematical knowledge of problem-solving by 
an average of at least two grade levels as measured by the 
General Achievement Test (Form B--- Intermediate 4-6 or 
Advanced 7-9). 

Analysis 

There were thirty- two third grade level arithmetic students* Pre- 
and post-tests were administered to eighteen of the students using the appro- 
priate General Achievement Test (GAT), Fourteen students passed the GED 
during the year and were given a score of 12.0 GE (see recommendation #5), 
The results of pre- and post-testing are as displayed below: 

Expected Actual 
N performance* performance* 

32 ^"2.0 +3.7 

The results indicate that actual performance (»3*7 GE) exceeded tiiat 

which had been specified in the performance objective (+-2.0 GE). The data 

submitted to the evaluator reflected only average grade equivalency gains; 

therefore, no pre- and post-test scores are displayed (see recommendation 

#6). 

Conclusion 



Performance objective #1 was attained. 

Performance Objective #2 

During the week of May 15 to 19, 1972, upon completion of 
one himdred hours or more of mathematics instruction using 
programmed and individual instruction, the first and second 
grade level students will increase their mathematical knowl- 
edge of problem-solving by an average of at least one grade 



* Performance is expressed as average grade equivalency gain. 
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level as measured by the General Achievement Test Form A 
(Primary 1-3). 

Analysis 

There were three second grade level arithmetic students. Pre- and 
post-tests utilizing the appropriate General Achievement Test (GAT) were ad- 
ministered to each of the students. The results of this testing are as dis- 
played: 

Expected Actual 
N performance* performance* 

3 +1.0 +2.5 

According to the proficiency level stated in the objective (+1.0 GE), 
the objective was attained as demonstrated by an average gain of 2.5 GE. 
The data submitted to the evaluator reflected average grade equivalency gains; 
therefore, no average pre- and post-test scores are reflected (see recom- 
mendation #6). 

Conclusion 

Performance objective #2 was attained. 

Performance Objective #3 

During the week of May 15 to 19, 1972, upon completion of 
at least twenty hours of mathematics instruction, beginning 
mathematics students will demonstrate knowledge of compu- 
tational skills by subtracting one-digit numbers with 95 per- 
cent accuracy as measured by a teacher-made test. 

Analysis 

From the General Achievement Test pre-test scores, it was deter- 
mined by the ABE staff that no students would be placed in the program as 
beginning mathematics students requiring instruction in one-digit computa- 
tional skills. All students pre-tested with the General Achievement Test 
tested at least at the second grade level. Therefore, this objective was not 
implemented. 



* Performance is expressed as average grade equivalency gain. 
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Conclusion 

Performance objective ^3 was deleted (no assessment required). 

Documentation for Process Objectives 

Process Objective #1 

During the 1971-72 Project year, subsequent to each stu- 
dent's registration, Master Teacher and Center Assistants 
will administer the General Achievement Test (level to be 
selected by staff member— instrument to be used as of Feb- 
ruary 1, 1972) or the Mastery Test for Basic Essentials of 
Mathematics for placement purposes as evidenced by test 
results and student placement on file in the office of the 
Counselor. 

Documentation 

Test results and student placement viewed in the files in the Coun- 
selor's office indicated that, subsequent to registration, each student was 
given a General Achievement Test for placement purposes by the Master 
Teacher and Center Assistants. 

Conclusion 

Process objective #1 was completed. 

Process Objective #2 

Prior to May 15, 1972, a Master Teacher will develop test 
material to determine subtraction skills of beginnii^ stu- 
dents as evidenced by the test material on file in the Cen- 
ter. 

Documentation 

Test material was reviewed in the office of the Director. This ma- 
terial was utilized to assist in the accomplishment of process objective #7. 

Conclusion 

Process objective #2 was completed. 
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Process Objective #3 

During the 1971-72 Project year, a Master Teacher 
and Center Assistants will enroll students in the pro- 
gram as evidenced by completed enrollment forms on 
file in the office of the Counselor. 

D ocumentation 

Completed enrollment forms reviewed in the Counselor's office dem- 
onstrated that students were enrolled in the program by Master Teachers and 
Center Assistants (see Appendix J). 

Conclusion 

Process objective #3 was completed. 

Process Objective #4 

By May 30, 1972, a selected Master Teacher will develop 
a format designed for placement of students in the mathe- 
matics program as evidenced by submission of the form to 
the Counselor. 

Documentation 

The General Achievement Test was used to place students in the 
mathematics program. This test form was viewed in the files in the Coun- 
seioi office. 

Conclusion 

Process objective #4 was completed. 

Process Objective #5 

During the week of May 15 to 19, 1972, Master Teachers 
will administer the General Achievement Test (Form B — 
Intermediate 4-6 or Advanced 7-9) to students completing 
at least one hundred hours of instruction and placed initially 
at third grade level or above as evidenced by test results 
on file in the office of the Coimselor. 



57 



Documentation 

Tost rt'sults reviewed on file in the Counselor's office indicntcd that 
Master Teachers administered the appropriate form of the General Achieve- 
ment Test to third grade level students. 

Conclusion 

Process objective #5 was completed. 

Process Objective #6 

During the week of May 15 to 19, 1972, Master Teachers 
will administer the General Achievement Test (Form A — 
1-3) to students previously placed in the first and second 
grade levels as evidenced by student responses on file in 
the office of the Counselor. 

Documentation 

Master Teachers administered Form A, General Achievement Test, 
to students In the first and second grade levels; the student scores were re- 
viewed in the files in the Counselor's office. 

Conclusion 

Process objective #6 was completed. 

Process Objective #7 

By May 15, 1972, a Master Teacher responsible for student 
instructional mathematics will administer test materials to 
determine subtractional skills of beginning students as evi- 
denced by the developed instrument on file in the office of 
the Center. 

Documentation 

Students were tested on computational skills in mathematics. The 
developed test and student scores were viewed in the files in the Center of- 
fice. 

Conclusion 

Process objective #7 was completed. 
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Process Ob:iective #8 

By May 31, 1972, Master Teachers will develop a criterion- 
referenced test of computational skills (subtraction) as evi- 
denced by student responses on file in the office of the 
Counselor. 

Documentation 

After determining that no students would be placed in the program 
as beginning mathematics students requirir^ instruction in one-digit compu- 
tational skills, this objective was deleted. 

Conclusion 

Process objective #8 was deleted. 

Spelling 

Program Description 

The spelling program centered around basic skills considered impor- 
tant and appropriate for each individual enrolled in the program. Various 
commercially-prepared and teacher-made materials were periodically used 
for word-building activities and other exercises designed to promote the ap- 
plication of phonetic and structural generalization to a wider vocabulary. 

Students were screened upon entry using a staff-developed spelling 
placement survey. From their scores on this diagnostic instrument, assign- 
ments were made to specific levels and progress was measured using the 
appropriate performance objective (coded to the various student levels). 

Instructional activities focused on the following skill areas: 

1. Compound words. 

2. Dividing words into syllables. 

3. Suffixes. 

4. Adjectives and verbs ending in "y. " 

5. Common noun endings. 

6. Prefixes and roots and suffixes. 

7. Dictionary usage. 

6G 
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FIGURE 8 

SPELLING PROGRAM EVALUATION SCHEMATIC 

Data Analysis for Performance Objectives . 

Performance Objective #1 

By May 31, 1972, students who are able to spell in "A" or 
"B" level (as determined by the staff-designed spelling 
placement survey) will have progressed at least one level 
after thirty hours or more of individualized instruction as 
demonstrated by spelling correctly at least 80 percent of 
the words presented (on a staff-designed spelling test) re- 
flecting knowledge of spelling skill. 

Analysis 

There were twenty-two "A" and "B" level spelling students tested 
after instruction with Uie staff-developed spelling tests (Spelling Proficiency 
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Survey — A level and Spelling Proficiency Survey— -B level). These post- test 

results are as displayed below: 

Expected Actual 
N performance* performance* 

22 80.0 90.3 

As indicated, the actual performance (90.3 percent) exceeded the ex- 
pected performance (80.0 percent). It should be noted, however, that the 
"A*' and ''B'* level students were tested with ''A" and "B" level tests. The 
individual scores from the two levels were not compiled separately to dis- 
tinguish between performance of "A" and "B*' level students (see recommen- 
dation #5). 

Conclusion 

Performance objective #1 was partially attained. 

Performance Objective #2 

By May 31, 1972, students who are able to spell at '^C" 
level or above (based upon spelling placement survey re- 
sults) will demonstrate their knowledge of spelling by hav- 
ing advanced at least three levels after receiving thirty hours 
or more of independent study and individualized instruction, 
as evidenced by correctly spelling at least 80 percent of the 
words presented on a staff-designed spelling test. 

Analysis 

There were thirteen students at the '^C* level of spelling tested after 
instruction with the staff -developed test (Spelling Proficiency Survey — C lev- 
el). The results are as displayed below: 

Expected Actual 
N performance* performance* 

13 80.0 96.9 

According to the actual performance (96.9 percent), the objective 

was exceeded. 



♦Performance is expressed as average percentage of correct words. 
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Conclusion 



PorforniJinoo ol>ioclivt' ^^2 was attained. 



Performance Objeotivo tf3 



l.U' May 31, 1972, students who initially demonstrate (on a 
staff-developed spelling survey) the ability to correctly spell 
on "H" level will demonstrate tlieir l;nowledRe of spelling 
by reproducing with at least 80 percent accuracy the words 
from the teacher-made test after fifteen hours or more of 



independent study. 

Analysis 

There were nine "H" level spelling students tested after instruction 
utilizing the Spelling Proficiency Survey— level H. The results of tliis post- 
test are presented in Table 2. 



LEVEL II SPELLING STUDENTS KNOWLEDGE OF SPELLING 



TABLE 2 



PERCENTAGE OF CORRECT WORDS 



Spelling Proficiency Survey 



E xpected proficiency level = 80. 0 percent* 



Student 



Actual proficiency level* 



1 
2 
3 
4 



92.0 
92.0 
88.0 
88.0 
88.0 
48.0 
40.0 
84.0 
60.0 



9 



Group mean 



75.0 



"Proficiency level is expressed as percentage of correct words 
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The table indicates that actual student performance did not reach the 
expected student performance level. The individual student scores ranged 
from 40.0 to 92.0 percent. This included six stud6nts with scor6s of 84* 0 
percent or higher. Therefore, 67 percent of the students actually surpassed 
the proficiency level specified in the objective. Three student scores of 60, 0 
percent, 48,0 percent, and 40,0 percent caused a skewed distribution, result- 
ing in a depressed average score* 

Conclusion 

Performance objective #3 was partially attained. 

Documentation for Process Objectives 

Process Objective #1 

By May 15, 1972, a selected ABE Master Teacher will de- 
velop a spelling test to determine the proficienC3^ level at- 
tained by students placed on the "A'* or "B" level as evi- 
denced by the instrument on file in the Center. 

Documentation 

A spelling test designed by an ABE Master Teacher to determine the 
proficiency of *'A" and *'B'* level students was reviewed in the files of the 
Center (see Appendix P). 

Conclusion 

Process objective #1 was completed. 

Process Objective #2 

By May 15, 1972, a selected ABE Master Teacher will de- 
velop a spelling test to determine ^ proficiency level at- 
tained by students placed on the *V level as indicated by 
the instrument on file in the Center. 

Documentation 

A Master Teacher developed a spelling test to determine the profi- 
ciency level of "C* level students. This test was reviewed in the files of 
the Center (see Appendix P). 
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Conclusion 

Pr(*coss ohjectivo *f2 was completed. 

Process objective #3 

By May 15, 1072, a selected ABE Master Teacher will de- 
velop a spelling test to determine the proficiency level at- 
lainucf by students placed in the ''H" level as evidenced by 
the instrument on file in the Center. 

Documentation 

A Master Teacher -developed spelling test designed to determine the 
proficiency of level "H" students was in the files of tlie Center (see Appen- 
dix P). 

Conclusion 

Process objective #3 was completed. 

Process Objective #^ 

During the week of May 15, 1972, the Master Teacher re- 
sponsible for spelling instruction will administer each of the 
spelling tests developed to determine the proficiency level 
of students as evidenced by student responses on file in the 
office of the Counselor, 

Documentation 

Spelling proficiencies were determined for "A," "B," "C/' and "H" 
level students as evidenced by the student responses to the tests on file in 
the Counselor's office. Those scores were utilized to conduct a summative 
assessment of the spelling performance objectives. 

Conclusion 

Process objective #4 was completed. 
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Life Style Subcomponent 

This subcomponent contained instructional activities in arts and crafts 
and student participation in field trips. 

No performance objectives were developed for this subcomponent. 
Therefore, assessment emphasis was placed upon accomplishment of pro- 
cesses rather than upon student behavioral changes. 

Arts and Crafts 

Program Description 

The arts and crafts class was conducted imder the direction of a 
Center Assistant (staff aide) who possessed a talent for application of arts 
and crafts skills. 

The projects were designed to provide creative outlets for study- 
weary students and therapy for students who were incapable of much success 
in core academic skills. 

Students were given the opportunity to construct various types of 
projects including: 

1. paintings. 

2. household accessories. 

3. profile silhouettes. 

4. other craft-related projects. 

Materials were either free or inexpensive and were provided by the 
students and/or the ABE Demonstration Project. Each student was given in- 
dividual assistance with project design and construction by the staff aide. 
Projects were periodically displayed in ABE Centers. 

Documentation for Process Objectives 

Process Objective #1 

Throughout the 1971-72 Project year, the Center Assistants 
responsible for the arts and crafts class will work with in- 
dividuals and groups in project design and construction as 
evidenced by periodic display of materials produced by stu- 
dents. 
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Documentation 

A display at one of iho LeniTiinft' Centers was observed as evidence 
thai, during the Project year, Center Assistants for tlie arts and crafts class 
had worked with individuals and groups in project design and construction. 

Conolusion 

Process objective #1 was completed. 

Process Objective ^2 

ABK students in arts and crafts will make household ac- 
cessories during the 1971-72 Project year as evidenced by 
photographs of projects completed by students on file in the 
office of the Center. 

Documentation 

Photographs on file in the Center office depicted the household ac- 
cessories being made by arts and crafts students during the Project year. 

Conclusion 

Process objective #2 was completed. 

Field Trips 

Program Description 

Working in a cooperative spirit, the staff and students planned ac- 
tivities which brought the students into closer contact with related educational 
experiences. Field trips were utilized to emphasize points of interest, beau- 
ty, imd value in the community and neighborhood areas. Family participa- 
tion was encouraged, which brought about a greater awareness of individuals 
and families. 

Some of the field trips included such activities as (1) a shopping trip 
to a neighboring city and local shopping centers, (2) a field trip to an astro- 
logical obser\atory and a government installation, (3) tours throughout the 
community to observe the environmental conditions of the Model Cities Area 
with emphasis being placed upon conditions of vacant lots, junked cars, drain- 
ago systems, and apparent conditions of individual dwellings. 

ERIC 
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Documentation for Process Objectives 

Process Objective #1 

By May 31, 1972, the ABE Director will plan with staff 
members the development of a Field Trip Planning Form 
for school year 1972-73 to include space for justification, 
time, location, estimated costs, and estimated number of 
participants as evidenced by the Field Trip Planning Form 
on file in the office of the Director of Adult Education and 
Extended Services. 

Documentation 

The Field Trip Planning Form was on file in the office of the ABE 
Project Director. 

Conclusion 

Process objective #1 was completed. 

Process Objective #2 

Throughout the Project year, the ABE staff members re- 
sponsible for planning and implementing field trip activities 
will present in memorandum form a description of the ac- 
tivities, number of participants, name of responsible staff 
member, and an evaluation of the field trip as evidenced by 
field trip memorandums submitted to the Project Director. 

Documentation 

Material on file gave descriptions of the five field trips taken during 
the Project year, including numbers of participants and names of the respon- 
sible staff members. However, an evaluation of each field trip was not pre- 
pared and available for review. 

Conclusion 

Process objective #2 was partially completed. 
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SUPPORTIVE SERVICES ACTIVITIES 



Recruitment 

Program Description 

Recruitment activities for the ABE Demonstration Project were con- 
ducted by all members of the Project staff. Specific activities allotted to 
particular members on the staff were outlined in the support process objec- 
tives for recruitment. 

A need for recruitment activities became evident after a survey of 
the Model Cities residents (conducted by a Model Cities Task Force) showed 
that approximately 53 percent (4,734) of adult Model Cities residents sixteen 
years and older had less than nine years of education. Many factors were 
associated with such low educational attainment, including: 

1. feelings of inferiority relative to educational attainment. 

2. negatively -valenced experience in previous school settings. 

3. financial problems necessitating dropping out of school in order 
that survival might be maintained for the individual and/or fam- 
ily. 

4. unemployment. 

Recruitment involved such activities as submitting news articles to 
the local papers ( Times and News- Free Press) describing openings of Cen- 
ters and announcements of new developments within the ABE Program. 

The local radio stations (WNOO, WODO, and WDXB) were used for 
periodic public service announcements. The local television talk shows were 
used for further projecting the image of the Project based on the available 
time allowed by the television stations' program schedule. 

Other techniques for recruitment included door-to-door canvassing, 
and preparation and distribution of Project brochures. 
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Prospective students were contacted with telephone calls, letters, 
cards, and personal contacts. Through the Community Aide Fund, provisions 
were made for community recruiters to join the ABE staff in recruiting 
eligible students. 

Documentation for Support Process Objectives 

Process Objective #1 

Periodically, during the 1971-72 Project year, the ABE staff 
will submit certain news articles for publication in the local 
newspapers ( Times and News -Free Press) as evidenced by 
the articles being on file with the Project Director. 

Documentation 

Articles on file in the Project Director's office were evidence of the 
periodic submission of news articles to local newspapers by ABE staff. 

Conclusion 

Process objective #1 was completed. 

Process Objective #2 

Periodically, during the 1971-72 Project year, the ABE staff 
wiU request the local newspapers ( Times and News- Free 
Press) to take pictures and write ^propriate articles for 
publication as evidenced by the articles on file with the 
Project Director. 

Documentation 

During the Project year, ABE staff requested local newspapers to 
take pictures and write appropriate articles for publication. The resulting 
articles were on file in the Project Director's office. 

Conclusion 

Process objective #2 was completed. 



ERIC 7V> 



G9 



Process Objective #3 

A monthly newspaper. Adult Informer , consisting of infor- 
mation and articles submitted by staff and students will be 
published by the ABE staff and edited by a selected Master 
Teacher as evidenced by copies on file in the office of the 
Project Director. 

Documentation 

Beginning with the April 1, 1971, issue, a monthly newspaper, Adult 
Informer , containing staff- and student- submitted articles, was published by 
the ABE staff. These issues were reviewed in the Project Director's office. 

Conclusion 

Process objective #3 was completed. 

Process Objective M 

The Adult Informer will be distributed monthly by Center 
Assistants during the 1971-72 Project year by being placed 
in designated locations and mailed as evidenced by a dis- 
tribution location list and mailing list of recipients on file 
in the office of the Curriculum Secretary. 

Documentation 

Mailing lists were on file in the office of the ABE Curriculum Sec- 
retary. 

Conclusion 

Process objective M was completed. 

Process Objective #5 

During the 1971-72 Project year, the Model Cities Monitor 
will be utilized monthly for the purpose of disseminating 
recruitment information (program activities and enrollment 
forms) supplied by the Project Director as evidenced by 
Monitors on file in the office of the Project Director. 

Documentation 

The Monitors which were on file in the Project Director's office 
contained recruitment information. 
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Conclusion 

Process objective #5 was completed. 

Process Objective #6 

During the 1971-72 Project year, local radio and television 
stations will be used periodically for conductii^ interviews 
and making public service announcements as evidenced by 
written requests submitted to the Project Director by the 
ABE staff members and students. Requests will be on file 
in the office of the Project Director identified as approved 
or not approved. 

Documentation 

Data reviewed indicated that interviews were conducted primarily by 
telephone. There was no evidence available that the radio or television 
media were utilized. Available documentation made it difficult to determine 
whether the objective was actually completed. 

Conclusion 

Process objective #6 was partially completed. 

Process Ob:|ective #7 

During the 1971-72 Project year, brochures prepared by 
ABE staff and/or Center aides depicting Project activities 
will be periodically used in recruitment efforts as evidenced 
by brochures on file in the office of the Project Director. 

Documentation 

The brochures on file in the Project Director's office, which de- 
picting Project activities, had been prepared during the Project year by staff 
and Center aides for use in recruiting. 

Conclusion 

Process objective #7 was completed. 
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Process Objective its 

Periodically, during the 1971-72 Project year, cards and/or 
letters will be sent to former and prospective students by 
the Counselor as evidenced by carbon copies of cards and/ 
or letters and lists of recipients filed In the office of the 
Counselor. 

Documentation 

Copies of cards and lists of recipients on file in the Counselor's of- 
fice indicated that the Counselor had sent cards to former and prospective 
students • 

Conclusion 

Process objective #8 was completed. 

Process Objective #9 

Periodically, during the 1971-72 Project year, the ABE staff 
will participate in door-to-door canvassing of the Model 
Neighborhood Area as evidenced by recruitment reports filed 
with the Project Director, 

Documentation 

The recruiting information forms on file in the Project Director's 
office during the Project year demonstrated that the ABE staff periodically 
participated in door-to-door canvassing in the Model Neighborhood Area (see 
Appendix H). 

Conclusion 

Process objective #9 was completed* 

Counseling 

Program Description 

Coimseling services in the ABE Demonstration Program stressed 
purposeful, face-to-face relationships involving the coimseling staff. Director, 
teachers, and students. This involvement also included concentration upon 
possible solutions to the student's problems or needs. 
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The counselor provided both individual and group counseling for adult 
students enrolled in the Centers. Various counseling procedures were used 
in working effectively with the total student population. 

Services were provided to students relative to the individual stu- 
dent's development of self-managed learning objectives. These services also 
included adequate student placement, student referral, and student participa-- 
tion. 

Concerning student personnel services in the ABE Project, counsel- 
ing services also involved the following: 

1. Orienting students to the Learning Center concept. 

2. Assessing entering behavior. 

3. Maintaining student records. 

4. Counseling students in regard to personal, vocational, and edu- 
cational goals. 

Techniques used in counseling the individual student included such 
activities as: 

1. coimseling relative to the individual's development of self— 
managed learning objectives (student-counselor conferences). 

2. serving as liaison during meetings with Master Teachers, staff, 
and Director in terms of student needs, growth, and achieve- 
ment. 

3. interpretation to students of objectives and policies of the Proj- 
ect as developed by the Chattanooga Public Schools. 

4. assistance to the adult student, through individual counseling, in 
understanding and accepting himself as an individual, making it 
possible for the student to express and develop an awareness of 
his own ideas, feelings, values, and needs. 

5. provision of individual orientation in order that the student can 
gain a satisfying, pertinent relationship which can aid his search 
for a better education. 

6. frequent home visitation to ABE students and frequent contact by 
telephone for the purpose of creating an environment conducive 
to continued student learning. 

7. referral (as necessary) to other agencies such as: 

a. Model Cities e. C.E.P. 

b. New Careers f. C.A.P. 

c. Urban Renewal g. Jobs 

d. Tennessee State Rehabilitation 
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Group counseling sessions were developed and arranged accordinj| to 
Uie needs of the students. They included such activities as the 'i|oll owing: 

1. Lectures. 

2. Demonstrations. 

3. Debates. 

4. Group discussions. 

5. Slide and film presentations. 

Data Analysis for Performance Objectives 

Performance Objective #1 

A BE students meeting at least five times with the Coimselor 
will display increased confidence in coimseling sessions as 
a resource for problem solution, evidenced by demonstra- 
tion of positive values toward the counseling sessions as 
measured by a Counseling Service checklist on which the 
students will score three or higher on a four-point Likert 
scale. 

Analysis 

There were thirty students who were given the affective instrument, 

Student Questionnaire for Counseling Services (see Appendix V). The results 

of this questionnaire are as displayed below: 

Expected Actual 
N performance performance 

30 3.0 3.1 

The affective instrument used to measure this objective utilized a 
Likert scale construction based on a score range of one through four, witli 
four as the highest possible score. As indicated, actual performance (3. 1) 
exceeded expected performance. 

Conclusion 

Performance objective #1 was attained. 
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Documentation for Support Process Objectives 

Process Objective #1 

During the 1971-72 Project year, tiie Counselor will counsel 
students relative to the individual student's self-managed 
learning objectives as evidenced by documented student learn- 
ing objectives on file in the office of the Counselor. 

Documentation 

The documented student self-managed learning objectives, on file in 
the Counselor's office, indicated that the Counselor coimseled studerts dur- 
ing the Project year. 

Conclusion 

Process objective #1 was completed. 

Process Objective #2 

The Counselor will submit montWy enroUee referral data to 
the Project Director as evidenced by referral information 
contained in the monthly project status report. 

Documentation 

Information in the monthly project status report on file indicated tliat 
the Counselor submitted enrollee referral data to the Project Director on a 
monthly basis (see Appendices G and Q). 

Conclusion 

Process objective #2 was completed. 

Process Objective #3 

Prior to July, 1972, the Counselor will develop guidelines 
for counseling students as evidenced by a counseling man- 
ual on file in the Counselor's office. 

Documentation 

According to the counseling manual on file in the Counselor's office, 
the Counselor developed guidelines for counseling students. 
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Conclusion 

Process objective tf3 was completed. 

Process Objective #4 

The counseling guide will be revised bi-monthly by the 
Counselor as evidenced by a revised copy of the guidelines 
in files in the Counselor's office. 

Documentation 

A copy of the revised guidelines was on file in the Counselor's of- 
fice. 

Conclusion 

Process objective #4 was completed. 

Process Objective #5 

The Counselor will conduct a student follow-up campaign 
during the 1971-72 Project year (prior to June 30, 1972) 
as documented by the student follow-up survey instrument 
with the follow-up data report being forwarded to the Proj- 
ect Director and placed in the file. 

Documentation 

Follow-up information on file in the Project Director's office was 
evidence that, during the Project year, the Counselor conducted a follow-up 
campaign with students. Student follow-up survey questionnaires and follow- 
up data reports were reviewed (see Appendix K). 

Conclusion 

Process objective #5 was completed. 

Process Objective #6 

On a monthly basis, during the 1971-72 Project year, the 
Counselor will maintain an occupational file of staff and stu- 
dent placement as evidenced by the occupational file in the 
Counselor's office. 
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Documentation 

The Counselor's monthly occupational file of staff and student place- 
ment was on file in the Counselor's office (see Appendix R). 

Conclusion 

Process objective #6 was completed. 

Process Obiective #7 

Prior to June 30, 1972, the Counselor will provide liaison 
with Master Teachers and the '^roject Director in terms of 
student needs, growth, and achievement periodically as evi- 
denced by memorandums on file in the office of the Coun- 
selor. 

Documentation 

Memorandums on file in the Counselor's office indicated that the 
Counselor had periodically provided liaison with Master Teachers and the 
Project Director in dealing with student needs, growth, and achievement. 

Conclusion 

Process objective #7 was completed. 

Process Objective #8 

During the 1971-72 Project year, the Counselor will arrange 
guidance and counseling workshops for ABE students on a 
monthly basis as evidenced by reports of such sessions re- 
ported by memorandum to the Project Director. 

Documentation 

According to the reports on file, during the Project year, the Coun- 
selor held monthly guidance and counseling workshops for ABE students. 

Conclusion 

Process objective #8 was completed. 

Process Objective #9 

Subsequent to the administration of the General Achievement 
Test (GAT) by Master Teachers, the Coimselor and aide 
will hand-score each student response as evidenced by GAT 
Results Form on file in the office of the Counselor. 
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Documentation 

The GAT Results Forms on file in the Counselor's office indicated 
that the Counselor and aide had hand-scored each student response subse- 
quent to the GAT's administration by Master Teachers (see Appendix S). 

Conclusion 

Process objective #9 was completed. 

Process Objective #10 

During the 1971-72 Project year, the Counselor will meet 
with other agency representatives regarding implementation 
of the counseling functions of the Project on a monthly ba- 
sis as evidenced by a profile data report (narrative section) 
with a copy being forwarded to the Project Director. 

Documentation 

According to interviews and discussions conducted randomly with var- 
ious agency representatives (ABE staff), the Counselor had met with them in 
regard to implementation of counseling functions (see Appendix V). 

Conclusion 

Process objective #10 was completed. 

Process Objective #11 

Information for the profile report will be completed monthly 
by the Counselor as evidenced by copies of profile reports 
filed in the office of the Counselor. 

Documentation 

The reports on file in his office demonstrated that the Counselor had 
completed profile reports on a monthly basis (see Appendix: T). 

Conclusion 

Process objective #11 was completed. 
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Process Ob.iective #12 

A referral data information report will be completed on a 
monthly basis by the Counselor as evidenced by referral 
data information reports on file in the office of the Coun- 
selor. 

Documentation 

Referral data Information reports were on file in the Counselor's of- 
fice (see Appendix Q). 

Conclusion 

Process objective #12 was completed. 

Process Objective #13 

During the 1971-72 Project year, the Counselor will meet 
with the Model Cities staff and other educational agencies 
in regard to student placement, student referral, and stu- 
dent participation on a monthly basis as shown on the 
Beneficiary and Status Reports with copies being forwarded 
to the Project Director. 

Documentation 

Monthly Beneficiary and Status Reports on file indicated that, during 
the Project year, the Counselor met monthly with Model Cities staff and 
other educational agencies regarding student placement, referral, and par- 
ticipation (see Appendix £). 

Conclusion 

Process objective #13 was completed. 

Process Objective #14 

On a bi-monthly basis, during the 1971-72 Project year, the 
Counselor will assist ABE students in self -evaluation as evi- 
denced by the student self-rating forms on file in the Coun- 
selor's office. 



Documentation 

According to Uie student self-ratii^ forms on file in the Counselor's 
office, the Counselor assisted ABE students in self-evaluation on a bi- 
monthly basis (see Appendix U). 

Conclusion 

Process objective #14 was completed. 

Process Objective #15 

By May 31, 1972, the Counselor will develop an ABE atti- 
tude inventory checklist based on a four-point Likert scale 
as evidenced by the instrument on file in the office of the 
Counselor. 

Documentation 

The ABE attitude inventory checklist was developed by the Counsel- 
or using a four-point Likert scale as evidenced by the instruments on file 
in the Counselor's office. 

Conclusion 

Process objective #15 was completed. 



H7 



LIMITATIONS AND RECOMMENDATIONS 



In addition to the specific suggestions and comments contained within 
the report, there were others which pertain to the various areas of the Proj- 
ect more generally. These are as follows: 

1. Process Objective Documentation 

The assessment of a process objective relies on documentation of 
the specific target activity of that objective. It is difficult to extend credit 
for an activity being accomplished when the documentation is not clearly re- 
lated to the process objective. 

It is recommended that, when developing process objectives, docu- 
mentation relating to a specific process objective be utilized to assess the 
outcome of the activity. For example, if in-service trairiing activities were 
to be developed by a certain date, a list of the in-service training activities 
might be compiled as documentation for that process objective. It is diffi- 
cult to determine the extent to which these activities took place if they are 
merely included as part of another document whenever they occurred. 

2. Instructional Process Objectives 

Three types of process objectives may be identified. These are ad- 
ministrative, support, and instructional process objectives. The elements 
used Ln writii^ each type are identical and all three types could be relevant 
to all educators regardless of their position in an educational structure. The 
emphasis placed on one t5npe versus the other two will be determined by the 
person^s job description and the relationship to the learner. Instructional 
process objectives define activities which take place in direct communication 
with the intended learner. 

It is recommended that each instructional program utilize instruc- 
tional process objectives to describe those activities w^ich are occurring to 
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facilitate the student behavioral changes specified in the related performance 
objectives. For example, there are eight administrative and/or support pro- 
cess objectives stated for the pre-vocational typing program. However, there 
are no instructional process objectives describit^ the learning experiences or 
classroom activities which are designed to effect the achievement of the 
stated performance objectives of the pre-vocational typing program. 

3. Testing Policy 

Two methods may be used to assess behavioral changes in students — 
self-report and observation. It is the opinion of the evaluator that, which- 
ever method is used, data should be collected on as many students in the 
program as possible in order to determine behavioral changes and the effec- 
tiveness of the instructional activities. During the 1971-72 Project year, 
according to the test data and enrollment figures, there were many more 
students enrolled in the program than were tested. 

It is recommended that procedures be implemented which would en- 
able testing of each student receiving instruction in the ABE Demonstration 
Project. This will pose a problem because of the different amounts of in- 
struction received by various students due to irregular attendance, dropouts, 
etc. However, some means of entry- and exit- testing should be established 
in order to assess achievement by students receiving instr;iJtion or complet- 
ing work in the various skill areas. 

4. Coding Test Items 

Continued emphasis should be placed on the congruence of test items 
with the curriculum (performance objectives). If the measurement of be- 
havioral changes is to provide valid and reliable information, the measure- 
ment instruments must be related to the specific level of behavior desired 
and the skill areas specified in the performance objectives. 

5. Pre- and Post-testing 

Pre- and post-testing may be used to determine the degree of be- 
havioral change which a student displays in a particular skill area. It is 
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difficult to assess behavioral change^ however^ if different instruments are 
utilized for pre- and post- testing. An increase with one instruraent may not 
be synonymous with an increase with another instrument* The tests must be 
specifically related to one another by skill area and level of behavior if val- 
idity is to be maintained* 

It is recommended that tests with the same skill areas and degrees 
of difficulty (e.g., two forms of the same test) be utilized when pre- and 
post-testing students* This will hold the test variable constant when assess- 
ing student achievement* For example, if the target goal of one Project ob- 
jective was student attainment of a certain grade level according to the 
General Achievement Test (GAT), then two forms of the GAT should be used 
pre and post* If the objective of the Project was to pass the GED test, then 
the GED should be given on a post-test basis to assess that type of objec- 
tive* 

6* Preparation of Data for Analysis 

It is recommended that test score data be computed to provide av- 
erage pre- and post-test scores for each student group (class)* Then the 
relative level of performance (e. g. , grade equivalency or percentage) could 
be viewed as well as any average increase or degrees (gain or loss) in per- 
formance* 

7* Affective Behavior 

Valuable information may often be collected in the affective behav- 
ioral domain* Certain subject areas do not present ideal opportunities for 
testing students^ cognitive behavior* Such aii area, with no cognitive behav- 
ioral measurement, is the ABE Demonstration Project which includes field 
trips, arts and crafts, and recruitment* 

It is recommended that affective measurement be considered for 
those areas which do not lend themselves to cognitive skill development. 
For example, it might be interesting to assess the ABE students^ affective 
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behavior toward the Project field trips. This would provide the Project staff 
with an insight into students' attitudes toward such trips and the value placed 
on them. 

8, Monitoring 

It is recommended that the Project monitoring system be refined to 
include feedback on instructional activities which are taking place during the 
year. Presently, emphasis appears to have been placed on monitoring the 
administrative and support activities. 

9. Calendar of Events 

No master calendar of events was established for the Project during 
the 1971-72 Project year. It is recommended that this be accomplished for 
the coming year. Most of the necessary information could be obtained from 
the time clement of the process objectives. These dates and time periods 
could then be included in a Gantt Chart, which would provide Project staff 
with an illustrated time series analysis of each major activity of the Proj- 
ect. 

10. Levels of Behavior 

Performance objective #2 dealt with improvement in precision of typ- 
ing. The definition of precision and articulation levels of psychomotor skills, 
as defined by Dr. R, H. Dave (National Institute of Education, New Delhi, 
India), include the following relationships: 

Precision: involves accuracy of neuromuscular coordination. 

Articulation: involves accuracy plus elements of speed and time 
contained in neuromuscular coordination. 

The precision level of psychomotor behavior does not involve the 
elements of speed or time. It should therefore be noted that the Typing 
Precision Test should have been a non-timed test to properly code the test 
to the specified level of behavior in the objective. If time was a desired 
element, then the level of behavior should be specified as articulation. 

sn 
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APPENDIX A 

TEACHER EVALUATION RECORD 
AIDE EVALUATION FORM 
RATING SCALE 
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BEST COPY AVAILABLE 



lYobaticnnry 

Ncn- Tenure I'osition 



Finlchinr yoar(G) of teaching 



KnTINw k::Y. j ^ v-itr.t:mdjnr', .superior coinpotcnot-; amonr: the lo^ 10.. -vnt- r I^.js over knovm 
A = Aci'.'i;tnble; oompetont pvn-formanco — may ugc + or - to indic»ate levels 
N - MeeJo to ir:.:)rovo; sorr^^^l^at bclov/ expoctationc for a teacher 
C = ::;ufficicntly bclo-: cxpectatjonc to the extent of limiting effectiveness 
of the educational profjram to which anr>igned 

( ^''rc^r: {J) in of t'-v. £vn^r ''oli^r^n'3 f'^lloynnp- n.-gnh nh<ir-ic^teri3tic. ) 



PERSCN/d. Ci'i'j-KTEMCE 
Health: : 'vjical 



r!i.:ot ional 



Voice 



Grooninr^ 



Use of Enrrligh 



Tact 



He r; curcefulne::s 



Initiative 



ot.-n.:c of Valuer. 



Lead- rr.hin 



mot iij3icN;a. c > ^; ;petence 

Understands n^^ of child 
rrov/th and development 



General Education 



IntL-T-est in 

professional growth 



Knov/ledge of area of 
^necializatlon 



Loyalty to pi'ofession 
and co-work('r:^ 



Cooperation with 
co-i;orkc 



Cooperation with 
rtdninisLration 



Undj.rGtanding and support 
of '^fducrational prof^ranis 
in thi3 cc]\oc\ 



V/illin^nosa ^^-^ a^jcume 
aha re of additional 
" )^er:r. QnciDi?iit>i es 



CANS 



INSTRUCTIONAL SKILL 
l-^e -planning and 
dr.ily preparation 



Ablli'' • tc secure 
pooi t.ivt response 
fr.:)ri 3{.u-.i^nts in: 
(a) Behavior 



(b) Cofr-nitive areas 



(c) Afi'octivc ai-eas 



Or^^anization of 
instructional 
pro.^ram 



Interest in new and 
improved methods 
of teac-:iinfz 



Use of varied methods 
and i::edp.a 



Use of uuri'c-nt 

r.iaterial J , teaching 

aids, coiimunity 

re sourr c . ■ . ^' ^ '\ ^ 



UnderstandiPf • of, and 
ability -."ork 
positively \/ • th children 
of varying bac-kgrounds 
and achiev-omcnL levels 



Use of available 
consultant services 



CLASGROOM MMAGEIIENT 
Ability to guide 
pupils tov;ard self- 
dj 3c inline 



Care of pir/sical 
property 



Attontion to heat, light, 
vf nt ilo. ^ ion ... 



Accuracy and promptm 
in handling reports 

Maintenance of neat, 
attractive classroom 



0 A N 



BEST COPY mum 

Princi.->::l»s Conrient:; (:t|.ocificc for 0, N, one" £ raLin^s, othendse^ general corimeni.c) 



Has menbership in professional, honorary, or learned societies as follows: 

1. 5. 

2. 6. 

3. 7. 

h. _^ _8. 



Principal ' s Recommendation : 



I have read and discussed this report Signed 

•;ith my principal. School Principal 

NOTE FOR TEACHERS IN NON-TENURFD POSITIONS: 
Si&nature of Teacher Although your jwesent assignment is one that docs not permit a teacher to work tc 

° tentire, an evaluation is needed to ascertain your level of performance and to provide , 

basK for professional growth. The evaluation will also be of importance should you wis 
later date to be considered for placement in the regular school program. 
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AIDE EVALUATION FORM 



Name Date. 



Job Title Immediate Supervisor^ 

Center Rated By 



Purposes of this Employee Evaluationr 

To take a personal inventory, to pin-point weaknesses and strengths, and 
to make plans for improvements. Conducted semi-annually, evaluations will provide 
a history of development and progress 



Instructions to Evaluator: 

Following are a number of traits, abilities, and characteristics that 
are important for success as an aide. You are to circle a number from a low of 
"1" to a high of "6", according to your evaluation of how the employee being 
rated measures on each point. (If this form is being used for self-evaluation, 
you will be describing yourself.) 

Carefully evaluate each of the qualities separately. Remember that 
every person has strong points and weak points, and these should be indicated 
on the rating scale by marking the extreme ends of the scale, as well as the 
middle. It is recommended that teachers working with aides should be involved 
in the evaluation. 

A conference should be held with the employee for the purpose of fully 
discussing the evaluation and making suggestions for strengthening areas that 
most need improvements , 

The evaluation at the end of the school year must include the adminis- 
trator's recommendation. Each evaluation is to include the signature of evaluators 
and the employee. The employee's signature is not an indication of agreement but 
is to indicate that the evaluation has been discussed with her. 
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RATING SCALE 
(Rate from low of 1 to high of 6) 

I . PERSONAL JOB REUTED COMPKrENClES 

1. Physical HeaU h - Ability to work consistently and with moderate fatigue. 

1 2 3 4 5 6 

2. Emot X ona 1 Health - Ability to perform job duties adequately during periods 
of emotional stress. 

1 2 3 4 5 6 

3* Attendance - Faithfulness in coming to work daily and conforming to 
work hours. 

1 2 3 4 5 6 

Personal Appearance - The personal impression an individual makes on 
another. (Consider cleanliness and neatness.) 

1 2 3 4 5 6 

5* Voice - Uses appropriate tone f voice in classroom. 

1 2 3 4 5 6 

6. Speech • Speaks clearly and correctly when talking with children. 

1 2 3 4 5 6 

7* Tact - Ability to express feelings and beliefs easily, but in a manner 
not offensive to others. 

1 2 3 4 5 6 

8. Resourcefulness • The ability to find new and better ways of doing things. 

1 2 3 4 5 6 

9. Initiative - Ability to see what needs to be done in job performance 
and to go ahead and do it. 

1 2 3 4 5 6 

10. Leadership - Does net wait for others to set the pace; willing to give 
direction and guidance to peers, willing and able to assume share of 
additional responsibilities 

1 2 3 4 )6 



11, Loyalty - Supportive of school and co-workers in community; gives only 
constructive criticism in school to those who can benefit from it. 
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12. Cooperation - Willingness to work cooperntively with co-workers, parents 
and administration 

12 3 4 > 6 

13. Dependabi li ty - Ability to do required job with a minimum of supervision. 

1 2 3 4 )6 

14. Communication • Ability to talk easily ami effectively with children. 

1 2 3 4 3 6 

- Ability to talk easily and effectively with parents. 
1 2 3 4 5 6 

15. Use of Time - Makes wise use of time on job at all times. 

1 2 3 4 3 6 

16. Growth - Is interested in improving knowledge and skills, takes advantage 
of opportunities for further training, both on the Job and special classes. 

12 3 4 5 6 

INSTRUCTIONAL SKILL AND CLASSROOM MA NAGEMENT 

1. Has good understanding and is supportive of the total school program. 

1 2 3 4 5 6 

2. Actively involved in pre-planning and daily preparation. 

1 2 3 4 5 6 

3. Able to secure interest and participation of pupiia. 

1 2 3 4 5 6 

4. Attentive to needs of individual children. 

1 2 3 4 5 6 

5. Able to guide pupils toward self -discipline. 

1 2 3 4 5 6 

6 Assumes equal share of responsibility of neat, attractive classroom. 

1 2 3 4 5 6 
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Summary of evaluation including suggestions for improvement: 



Principalis Recommendation Concerning Employment (contingent upon availability of 
position): 



Principal's Signature 



Supervising Teacher's Signature 
A copy of this report has been discussed with me. 



Employee's Signature 



Date 
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APPENDIX B 
MONTHLY ACTIVITIES REPORT 



ERIC 



95 

100 



February 28, 1972 

Mr. Eddy Echola and Model Cities Staff 
Hodney S. Claybrook 

Activities Report of the Chattanooga ABK Model Cities Demonstration Project 



This report consists of data and information which includes the pe- 
riod from January 26, 1972, to February 2G, 1972. This period saw a con- 
tinuation of project activities and the initiation of certain other activities. 

I. Counseling 

Conferences and orientation were held with 60 new students during 
this period. There were also conferences and meetings with the proj- 
ect director and staff members in regard to discussing, planning and 
implementing new procedures In measuring student gain in all areas 
to see how close the students are to being prepared for their G.E.D. 
Exams. 

These procedures were initiated during the week of January 31 - 
February 4, 1972, when the counseling staff began administering the 
GAT. This instrument will be used on a continuous basis to aid the 
instruction of our students. 

Three students from the Dodson Avenue Center passed their G.E.D. 
Exams. They were Mr. Marty Holdaway, Mrs. Rose Clark and Mrs. 
Velma Puttman. 

There were various referrals during this period to the following 
agencies: 

NYC Out-of- School Program 
FE-JOB Project 
Model Cities 
CEP 

Center for Continuing Education 

As of Friday, February 25, 1972, the enrollment and participation 
of students in our project are as follows: 

Dodson Center - 248 
Wilson Center - 170 
Total 418 
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The above figures include laboratory and basic skills. The enroll- 
ment for Derived and Life Style ABE remained the same as the previous 
report. 

Due to recent Instructions, 157 have been dropped from the active 
enrollment rosters of the Generic Component. Follow-up data on these 
students are located in the counselor's files. If perchance any of these 
students re-enter, we shall re-enroll them and place them along with 
other active students. The dismissal of these students is based on 
follow-up data and the directive to drop any student not attending prior 
to July 1, 1971, which was the beginning of our First Action Year. 

The total number of students enrolled and participating in tlie var- 
ious components to date is 829 

The total number of instructional hours during this period was 

2,108 

The percentage of our student population in regard to ethnic groups 
are 20% White 

80% Black 

Monitoring and Evaluating 

A. Conferences were held with Miss Linda Cannon of Model Cities and 
Mr. William D. Osborne of Osborne Associates in regard to discus- 
sing procedures for an In-Depth Evaluation of the Project. 

An In-Depth Evaluation of the ABE Project was held on February 15, 
1972. by Mrs. Constance Williams and Mr. Morris Chapman of 
Model Cities. 

B. Procedures were initiated through meetings, workshops and confer- 
ences to begin formulating plans for an evaluation of our project by 
Chattanooga Public Schools. This evaluation will consist of using 
the EPIC Approach for evaluating and monitoring. More information 
will be forthcoming concerning this evaluation. 

II. Professional Growth of Staff 

During this period, the project staff participated in evaluation-training 
workshops. These workshops were conducted by Mr. Eddy Echols. 
Knowledge gained from these workshops consisted of information in writ- 
ing and developing Performance and Process Objectives as outlined by 
EPIC. This knowledge and information will be used by the staff in our 
forthcoming evaluation by Chattanooga Public Schools. 
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III. Dissemination of Information and Knowledge 

Information and knowledge of our project have been forwarded to the 
community in several ways: 

—3,000 Adult Informers were distributed 

—Weekly radio broadcasts over Radio Stations WNOO and WDXB 
— several staff members attended community meetings informing 
the residents of the project 

IV. Activitie s 

A Consumer Education Workshop was held on Feburary 1-2, 1972, 
by the Model Cities staff and consultants from the Georgia Consumer 
Services Program. A^t students and staff members attended this ac- 
tivity, and they gained valuable knowledge in the following areas: 
X. Discussion of consumer resources 

2. Mone} Management 

3. Credit and Loans 

4. Insurance 

5. Contracts 

A Public Speaking class, with emphasis on our Life Style ABE Com- 
ponent, began at the Dodson Center on February 23, 1972. 

V. Curriculum Materials 

Certain curriculum materials continued to be developed for individ- 
ualized instruction of the students. Procedures were initiated in pre- 
paring and organizing instruments that will be used in our project eval- 
uation. 

VI. Recruitment 

Due to an increase in our enrollment, there was no formal door-to- 
door recruitment during this period. A continuing effort was made to 
inform the community about the program offering by way of dissemina- 
tion of information. 
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APPENDIX C 



DAILY ATTENDANCE RECORDS 
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DAILY ATTENDANCE REl'ORT 
A. B. E. DEMONSTMION PROJECT 
CHATTANOOGA PUBLIC SCHOOLS 

NAME OF CENTER__ DATE 



M AMIT 


TIME 

T Kf 

IN 


TIME 
OUT 


P 

M 


MATH 


ENGLISH 


1 

SPELLING 


1 

OTHER 


TOTAL 
HOURS 


1 . 
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25. 


















26. 


















27. 
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30. 
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Pag e o f P age s 



NA^1E 


IN 


1 

TTMP 

OUT 


READING 


MATH 


ENGLISH 


SPELLING 


OTHER 


TAT AT 

, HOURS 
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APPENDIX D 



PAYROLL REPORT FOR TEACHER AIDE 
AND HEADSTART AIDE PERSONNEL 

TABULATION OF EXCEPTION oHEETS FOR INSTRUCTIONAL PERSONNEL 
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CHATTANOOGA I'LULiC SCHOOLS 
Chattanooga, Tennessee 



PAYROLL REPORT FOR TEACHER AIDE AND HEADS TART AID PERSONNEL 
SHOOL NO. PAYROLL PERiOD DATE ENDING 



REGULAR PROGRAM AID 



List Aides Alphabetically 


List by 
Date Each 
Day Worked 


List by 
Date Each 
Day Absent 


List Aide 
Subst ttutes 
Alphabetically 


List by 
Date Each 
Day Worked 









































































HEADSTART AIDS 



EXCEPTION SHEETS MUST BE ATTACHED TO SUPPORT AlL OF THE .\BOVE DATA 
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CHATTANOOGA PUBLIC SCHOOLS 
Chattanooga, Tennessee 

TABULATION OF EXCEPTION SHEETS FOR INSTRUCTIONAL PERSONNEL 
SCHOOL NO. PAYROLL PERIOD_ ^DATE ENDING 



Teachers Absent 
List Alphabetically 


Total 
No* Days 
Absent 


Substitute Teachers Present 
. his^ Alphabetically 


Total 
No. Days 
Present 
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BEST COPY AVAILABLE 



>> 

CHARACTERISTIC 
CATEGORIES 




















Planned 
Total 


















Actual 
Total 


















RESIDENCY 


MNR 


















Won-MNR 


















TOTAL 


















SEX 


Male 


















Female 


















TOTAL 


















RACE 


Afro -American 


















Caucasian 


















Other 


















TOTAL 


















EMPLOYMENT 
STATUS 


Employed full time 


















Employed part time 


















Unemployed 


















Other 


















TOTAL 


















1 MARITAL STATUS 


Single 


















En2ai2ed 


















Separated 


















Divorced 


















Married 


















Other 


















TOTAL 


















FAMILY ROLE 


Household head 
Male 


















Household head 
Female 


















Non-head 


















TOTAI. 
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CATEGORIES 


Actual 
Total 




































DEPENDENTS 


0 


















1-3 


















4-7 


















More than 7 


















TOTAL 


















PLETED) 


No previous 
education 


















Kinde r gar t en 


















First grade 


















Second grade 


















Third grade 


















EDUCATION 
(HIGHEST LEVEL COM 


Elementary school 
dropout 


















High school dropout 


















College dropout 


















College graduate 
(2 years) 


















College graduate 
(4 years) 


















Vocational traininc 


















TOTAL 


















AID STATUS 


AFDC 


















General Pnhl'fr 
Assistance 


















Other 


















None 


















TOTAL 


















INCOME 


Under $3,000 


















$3,000 or more 


















TOTAL 


















;CAL 
TION 


Physically handicapped 


















Mentally handicapped 


















£§ 


Inf irmed 


















04 U 


TOTAL 
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Actual 
Total 
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27 - 31 
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63 - 65 


















Over 65 
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APPENDIX F 



INTERVIEW RATING SHEET 
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Mr. 

NAMK Miss 
Mrs. 



Surname 



Given name 



Middle name 



PERSONAL APPEARANCE 



VOICE 



COMMAND OF 
ENGLISH LANGUAGE 

Pronunciation 



Vocabulary 



Enunciation 



Use of sentences 



PERSONALITY 



POISE AND MANNER 



PROFESSIONAL 
ATTITUDE 



KNOWLEDGE OF 
TEACHING 



Exceptionally well- 
groomed and attractive 



I 1 



Clear, well modulated 



J L 



Precise 



I I I 



Excellent 

L 



Clear 



Dynamic 



Excellent 



Exceptional 



Smooth ::low 



L J L 



I I L 



Acceptably groomed 
and dressed 



J L 



Reasonably pleasant 
and well modulated 



Free of serious error 



Adequate 



J L 



J L 



Acceptable 



J L 



Responds with single 
words of phrases 



Agreeable 



I \ L 



Acceptable 



I L 



Acceptable 



J L 



careless in dress 
and appearance 



Harsh, loud, weak, 
nasal 



Exceptional — unusual 
insights 



I I L 

Faulty accent 

I \ L 

Meager, Slang 

\ L 

Indistinct 

1 \ 

Jerky or disjointed 



\ L 

Unattractive 



J L 



Hesitant, timid, 
uncertain 



i L 



Unaccep tab le ( teach- 
ing is just a job) 



J L 



Normal understanding Limited 



ACADEMIC AVERAGE ^NTE SCORE ^STUDENT TEACHING GRADE 

OVERALL RATING 

Outstanding Above Average Average Below Averagd Inferior 

RECOMMENDED FOR 

Primary Intermediate Junior High Senior High 

REMARKS: 

Interviewer Dnte Interviewed 



ERIC 



117 



APPENDIX G 
MONTHLY PROJECT STATUS REPORT 
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APPENDIX H 



RECRUITER FORM 
RECRUITER REPORT 
RECRUITER LETTER 
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RECRUITER FORM 

I. RECRUITER'S i\AME DATE 

PROSPECTIVE STUDENT'S NAME 

ADDRESS , 

TELEPHONE NUMBER 

II. WILL YOU BE INTERESTED IN: 

Reading Spelling Typing English 

Writing Science Arts and Crafts 

Math History Sewing and Knitting 

III. EXTRA ACTIVITIES: 

Bus Trips How to Help your Child Study 

Special Speakers How to use your Money Wisely 

Know your Coaimunity 

IV. WOULD YOU LIKE TO GO ON OUR MAILING LIST? 

V. WILL YOU NEED TRANSPORTATION? 

VI. WILL YOU NEED CHILD CARE SERVICE? 

VII. CHILDREN SHOULD BE WALKING AND TOILET TRAINED. 

VIII. WHAT IS THE MOST CONVENIENT TIME FOR YOU TO ATTEND THE CENTER? 

DOES STUDENT HAVE ANY SPECIAL SKILLS HE OR SHE WOULD LIKE TO SHARE 
WITH OTHERS? 

RECRUITER REMARKS 
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A. B, E. DEMONSTRATION PROJECT 
Rodney S. Claybrook, Director 



MEMORANDUiM (INTER-OFFICE CORRESPONDENCE) 



DATE NnYani?97 1?71. 
TO: 



Mr* Rodney S. Claybrook 



FROM* «JawQS E, Jones 



SUBJECT; ft^^rnn+.-^ng neport 



This report covers the period October h, 1971 through October 
31 ,1971 considering 18 possible recruiting days. 



Number of contacts 
Number of contacts interested 
Nmber of contacts not at home 
Number of contacts not interested 



- 1332 

- 279 

- 6i;3 

- 381 



Percentage of contacts not at home 
Percentage of contacts interested 
Percentage of contacts not interested 
Percentage of contacts vacant 
Percentage of contacts presently enrolled 



- m 

- 21^ 

- 29^ 

- i.<;s 

- U3% 



Walton 

Britt 

Williams 

Douglas 

Sewell 

Springer 

King 

Kelley 

Johnson 

Masengil 

Morris 

Kilpa trick 



Individual Effort 
^ Stops 

2i;9.6 

229.^ 
'.73.8 
162.1 
162.1 
157.1 

ll^oU 

26o5 
22.5 

9.5 
9.5 

5 



Average § Stop/Recruiting day 

15 

12.8 
9.6 

9.5 
9.5 
8.7 
6oU 
1.8 

1.3 

.6 

.6 
5.0 
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We havz been ml&^ing you at tht Adult LzoAJung CtntzA, 
and afit zaQOAiy looiUng ^onwcuid to youA KdJtmKn, 

Wz do hopz that tjohatzvzA thz p^btzm& kzzping you amy 
^fLom thz CznteA aJio. no longoA pHjobtzm, and that we uoUJ, ^ee 
youK jjace iihontty, 

REM£MB£R» We pKo\)ldz iKzz tnan^poKtation and child cxuiz 
i>ZA.vldQjr. li m can be OjJ lunthoA hzZp, pizazz do not hcMitatz 
to caJUi u4 bzcmi&z we oAz fie^e to 4eAue you. 



SincQAzZy youA^, 



ABE StaU 



ELBibt 
1 
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ADULT BASIC EDUCATION DEMONSTRATION PROJECT 



Wilson Street A.B.E. Center 



2000 Wilson Street 



STUDENT ENROLLMENT INFORMATION 



Name 



Date Enrolled 



Address 



Phone Number 



City 



Phone number where you can be reached_ 
_State ^Zip Code 



Age classification 
Check one: 

16-20 



Birthday 



Sex 



21-25 

26~30' 

31-35" 



36-40 
41-50" 



51-60 

61-above 



Social Security Number 



Number of Children 



MARITAL STATUS: (check one) 

Single 

Married 



Widowed 

Divorced 

EMPLOYMENT: 

Employed by 

Occupatio n 

EDUCATION: 

Last Grade Completed in School_ 



Telephone Number_ 



How did you hear of this center? 



Interests: (check subjects and/or areas that interest you) 
BASIC EDUCATION: Reading Writing Spelling 



Arithmetic_ 
Geography 



Will attend classes: Days_ 



English_ 
Science_^ 

Night_ 



History_ 
Other 



Hours 
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A. B. E. DEMONSTRATION PROJECT 
CHATTANOOGA PUBLIC SCHOOLS 

(IN A MODEL CITIES SETTING) ^^^^ Al/AIUIBLE 



FOLLOW-UP OF ABSENTEES 

CENTER: DATE: 

NAME: A DDRESS : 

TELEPHONE NO.: R ACE: 

DATE OF ENROLLMENT: D ATE LAST ATTENDED: 
GOALS OF STUDENT: 



REASONS FOR ABSENCE (Check areas) : 

A. Illness In Home 

B. Moved from Neighborhood 

C. Change In Working Hours 

D. Problems in Learning Center: 

1. Inadequate Material 

2. Teacher Assistance 

3. Chlld-Care 



REASONS FOR TERMINATION (Check areas) : 

A. Job — 

B. Passed G.E.D. 

C« Moved from City 

D. Another School — — 

E. Change In Working Hours 

F. Personal Problems 

G. Did not give Reason . 

NOTES: 



4 . Transportation 



5. Learning Atmosphere ......^ 

(Comfortable, relaxed, .,..«..^,^___««.,«..-««. 
etc. -Student /Teacher 

Relationships) . ^-..—.-^-^—.i^ 
6. Othe r 

E. Do you plan to continue your studies at your Center?.,,^ 

F. What can we do to assist you in returning to the Center? 



G. Called by Phone: P ersonal Visitation: 

Sent Letter or Post Card: _ 
COMMENTS: 



O bt 3/1/72 
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COUNSELING STAFF 
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FOLLOW-UP QUESTIONNAIRE 



BEST COPY AVAILABLE 



Confidential 



ABE DEMONSTRATION PROJECT 
CHATTANOOGA, TENNESSEE 



PROJECT EVALUATION 
OF 

STUDENTS 



1. NAM E 2. AGE_ 

3. SEX & RACE 4. EMPLOYMENT 



5. Program Evaluation (teaching and instructional techniques): 
Likes 



Dislikes 



6, Progress assessment (does student feel he has made any signifi- 
cant gains while enrolled in this program?) 



7. Educational Goals (both short-range and long-range objectives) 



8. Occupationax and Vocational Interests. 



OBSERVATION - (Interviewer's Observation of student's behavior dur- 
ing Interview) (On the back, please.) 
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TRANSPORTATION RECORD SHEET 
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A.D.E. DEMONSTRATION PROJECT 
CHATTANOOGA PUBLIC SCHOOLS 
DODSON AVENUE AND WIL,SON STREET CENTERS 



TRANSPORTATION RECORD SHEET 



DRIVER'S NAME 


BUS 


MILE^ 
STAR! - 


rJkiNJLon II 


DATE 
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STUDENT FLOW SHEETS 
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ALPHABET RECOGNITION CHECKLIST 
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A^ ft^ABET RECQ Gt^ITIOH CHECKLIST 



E «- 

F f. 

G a. 



N n. 

0 

P P. 

Q ^ 

S 8- 

T t 



H h U 

I 1 ^ 

J J W 

k X 

L J ^ 

M ^ » 2 



Marilyn Hales. Master Teacher 
bt 6/5/7 Z Demonstration Project of the 

Chattanooga Public Schools 
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DICTIONARY USAGE AND VOCABULARY MATERIALS 
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UKMONSTRATION IN DICTIONARY USAGE 



!• Use of Dictionary 

A, Words arranged alphabetically, 

B, Opening the dictionary properly, 

C, Find the guide words. 

D, Choose the correct meaning for a word, 
£• Check for correct spelling. 

F. Find the correct pronunciation. 

G. Use dictionaries for extra help. 

1. Synonyms - words nearly the same meaning, 

2. Parts of speech. 

3. Plurals and parts of verbs. 

II. Using Websters' New World Dictionary (Copyright 1968) 

A. Turn to pages 2 and 3 

1. Note two columns of words 

2. Arrange alphabetically 

a. AB 

b. AC, etc. 

B. Top of page (above each column) 

1. Guide words 

2. First and last words on page. 

C. Locate word: Pages 1 and 2 

1. Abnormal - not normal, average, or typical, irregular. 

(shows basically, a single meaning) 

2. Academic - (1) of schools or colleges; (2) having to 

do with liberal arts rather than technical 
education; (3) formal, pedantic, (showing 
more than one meaning) 

THE ABOVE PROCEDURES CAN BE FOLLOWED THROUGHOUT THE DICTIONARY 

Jimmy Jones, 
Master Teacher 
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THh CRAZIEST DAY IN THE YEAR 

By 2:{)U p,nu, Benjamin Hollowhy knew it was not the usual kind of 
Wednesday. When he got up that morning, it had looked like any old Wed- 
nesday. The paper boy was late, as usual. The weather was gray and wet 
like the Wednesday before. His wife burned the eggs and toast as she did 
every Wednesday (and Tuesday and Monday and Sunday and Saturday and Thurs- 
day) . He almost missed the 8:00 o'clock bus, as usual. When he got to work, 
the boss (called "Smiley'* because he never did), told him it was after 8:30. 
Yes, everything was very normal — up until about 10:00 o'clock, to be exact — 
about 10:08 a.m.; that was when he he heard the first voice. He had been 
working on a report that was already late. He had skipped his coffee break 
to finish it up. The voice was angry at first, "Those stupid idiots — run- 
ning off for coffee and three weeks behind in their worki Only Hollowhy 's 
stuck around to do his job — guess maybe I should think about giving him a 
raisel" This last remark brought Benjamin's head up sharply in surprise. 
He looked around but did not see anyone near him or even in the same room. 
Through the large glass window he could see into Smiley 's office. The boss 
was there all right; but — how could he have heard Smiley's voice that far 
away? It didn't make sense J 

Suddenly, a jumble of voices (all female) was heard. He looked around 
No females in sight. One voice said, "That Cat I Making fun of my shape when 
1 ordered that doughnut I Who does she think she is!" A different voice be- 
gain, "Fat old CowJ Thinks she's so great because she makes more money than 
1 dol " Benjamin was trying to think but more voices kept interrupting his 
thoughts. "Boy, Old Smiley really is crazy if he thinks I'd go out with the 
likes of him.'" and, "That Benjamin Hollowhy.' Trying to make us look lazy 
by not taking coffee breaks!" This time Benjamin really looked for the 
speaker — but the room was still empty. Then a new voice broke in, "If that 
bum doesn't quit putting his feet on me and burning holes all over my top, 

I'll ." "Quit complaining — at least no one sits on you all day.'" 

Then — still another voice — "I'm tired of being pushed around all the time 
and being turned upside down to erase other people's mistakes." 
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Benjamin's head began to ache. He tried not to listen — there were 
so many voices now-- "How would you like to sit in one place and have people 
throw trash and garbage in you?" "Well, it's no worse than having someone 
poke you all day with their fingers just to put some stupid marks on a sheet 
of paperi" 

Benjamin had had enough! "STOP," he shrieked. His boss looked up, 
shocked into silence for once. Could that outburst have come from quiet 
little Hollowhy? Amazing! Just then the office girls came back from their 
coffee break — also silent for once. Their backs were stiff with anger .and 
they went to their own desks without speaking. But Benjamin heard their 
thoughts. Still Che voices came — but no mouths were even open, much less 
moving. Benjamin felt almost like crying, which was something he hadn't 
done for about 47 years. All day long, he heard voices. Even when no one 
was anywhere near him. He was at his wit's end by the time five o'clock 
came. He was nearly running by the time he got to the door. He did run 
all the way to the bus stop. On the way home, he held his head between his 
hands and rolled his eyes in panic. At last, he stumbled off the bus, 
nearly home now. As he came up the walk he heard, "I wonder if Benjamin 
asked for that raise yet?" He felt like running away but he couldn't think 
of any place to go. So he went in and ate supper, trying desperately to 
ignore the noisy Jumble of words in his head. After supper, he left the 
table abruptly and headed for the living room couch. As he lay down, he 
heard, "Ouch! Another darn heavy-weight! When is this family going to start 
dieting?" In seconds Hollowhy was asleep, relieved at last from the chaos 
inside his head. At 12:01 a.m., his wife woke him to get him in to bed. He 
staggered into the bedroom, sat down carefully on the bed, waiting for the 
loud protest — but none came — Not a voice did he hear! Not even a squeak 
from the strings. 

WEDNESDAY WAS OVER! 
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I. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 



BUILD YOUR VOCABULARY #2 



The fury of the storm made her feel uneaov . 
Uneasy means: <a) -angry (b) -worried 



(c) -relaxed. 



His ancestors came to this country from Germany* 

Ancestors means: (a) -enemies (b) -forefathers (c) -friends. 

She was very impressed with his excellent manners. 

Impressed means: (a) -strongly affected (b) -excited (c)-unhappy. 



The old woman was very cross and irritable . 
Irritable means: (a)-forgetful (b)-ill 



(c) -touchy. 



Growing boys always have enormous appetites. 
Enormous means: (a)-huge (b)-fussy (c)-tiny 

They were famous for their warm hospitality . 

Hospitality means: <a)-uniform8 (b)-nurses <c)-i«lcoBies 

The troops had to defend themselves from the eneny. 
Defend means: (a)-hide (b)-protect (c)-reo«ove. 

I hope you gave her accurate directions. 

Accurate means: (a)-correct <b) -misleading (c)-8illy 
The accident occurred soon after his return. 

Occurred means: (a) -remained <b) -was repeated (c) -happened 



10. John mentioned that he would be late. 

Mentioned means: (a)-means <b)-said (c)-8creamed. 

11. How much money did you <^ontribute to the Salvation Army? 
Contribute means: (a) -donate (b)-refuse <c) -collect. 

12. Fortunately , we arrived before the play began. 

Fortunately means: (a) -unhappily (b) -luckily (c) -at first. 



13. The rain ruined his best brown hat. 

Ruined means: (a) -cleaned (b) -dampened 



(c) -spoiled* 



14. There could be a disaster if the dam were to break. 

Disaster means: (a)-tragedy (b) -investigation (c)-8urpri8e. 

15. The spectators cheered when the basket went through the net. 
Spectators means: (a)-player8 (b)-coaches (c)-watchers. 
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(8ubj«ecs and Varbs) 
A. 41 

DIRECTIONS: la the followiag aentenMs, underline the being verbs twice and the 
aubjects once* There may be more than one subject and one verb in a 
sentence. 

1. The Mexicans are 8 happy, fun-loving people. 

2. We will be late if you are slow. 

3. I am sure that I an your best friend. 

4. The work seems difficult, but it is not too hard. 
5« All of the hotels were large and luxurious. 

6. Has the family been kind to che adopted son? 

7. Edward became king; his kiagdon was prosperous. 

8. Dwaine grew taller and taller. 

9. The houses were large, but they were not overly expensive. 

10. The soup tastes salty, and it looks thick. 

OIKECnOMSx In the following sentences, underline the subject once and the 
action verb twice. 

1. I showed her the music box from Swltserland. 

2. The speaker made a good impression on all who listened. 

3. At the end of the round, the referee gave the decision. 

4. When they announced a five-minute intermission, we went to the lounge. 
5* The ioreman posted the new schedule. 

6. The shelter that we found gave us little protection. 

7. With a modest smile on his face, he received the congratulations of friends. 

8. When we rea«.hed the beach, Mel ran into the water. 

9. Climb this small hill and look toward the east. 

10. Steve laughed too ouch and spoiled the comedian's punch line. 

DIRECTIONS: Ijhderline all verbs, being and action, in these aeatences. UiiderliQe 
both parts of an interrupted verb phrase* Sentences may have more 
than one verb. 
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!• Have you heard the saying « "Rome was not built in a day"? 

2. (tore than three thousand species of snakes are laiovn» but no species is 
native in Hsimii. 

3. As we returned our tools, our names were checked off the list. 

4. lonorrow is the first day of spring, but the weather raaains cold. 
5* This work has been carelessly dona; Z cannot accept it. 

6. In the 1960 census, Alaska had 226,167 inhabitants; most of the population 
came from other countries. 

7. You cannot expect to learn to skate when you sit on the bench. 

8. We were seeing the Rocky Mountains for the first time; «e were speechless. 

9. Robert was a pessimist; he lost hope too quickly. 

10. Were you told of his lack of ability and his carelessness? 

W. Morant, Master Teacher 

ABE Denonsfxatlon Project of the 

ChattanooKa Public Schools 

bt 
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SPELLING PROFICIENCY SURVEYS (LEVELS A, B, C, AND H) 
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BEST CUPf AyMlU\BLE 

SPELLING PROFICIENCY LEVEL 



A Level 



1. 


today 


2. 


just 


3. 


e«ll 


4. 


with 


5. 


cent 


6. 


into 


7, 


they 


8. 


giv« 


9. 


read 


10. 


goiAg 


11. 


went 


12. 


find 


13. 


now 


14. 


where 


15. 


only 


16. 


open 


17. 


hcve 


18. 


down 


19. 


hes 


20. 


fly 


21. 


yee 


22. 


•top 


23. 


get 


24. 


take 


25. 


before 
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1. 


stflBer 


2. 


begin 


3. 


near 


4. 


city 


5. 


send 


6. 


children 


7. 


drink 


8. 


poor 


9. 


head 


10. 


table 


11. 


cannot 


12. 


each 


13. 


store 


14. 


color 


15. 


seven 


16. 


doing 


17. 


better 


18. 


hand 


19. 


place 


20. 


winter 


21. 


clean 


22. 


papsr 


23. 


year 


24. 


large 


25. 


Boming 
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SPELLING PROFICIENCY SURVEY 
Level C 
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1. 


life 


2. 


nothing 


3. 


everyone 


4. 


April 


5. 


listen 


6. 


women 


7. 


family 


8. 


north 


9. 


quick 


10. 


inch 


11. 


Sunday 


12. 


picture 


13. 


happen 


14. 


January 


15. 


West 


16. 


suppose 


17. 


young 


18. 


without 


19. 


believe 


20. 


season 




wash 


22. 


Tuesday 


23. 


Friday 


2A. 


wonder 


25- 


earth 
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1. liability 

2. premium 

3. language 

4 . burden 

5. amount 

6. continent 

7. decimal 

8. Chattanooga 

9. deduction 

10. divorce 

11. multiplication 

12. capacity 

13. bargain 

14. disability 

15. benefit 

16. max1m\an 

17. retail 

18. grammar 

19. create 

20. equation 

21. daughter 

22. Tennessee 

23. policy 

24. finance 

25. election 

bt 6/6/72 Marilyn Hales, Master Teacher 
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ABE Demonstration Project of the 
Chattanooga Public Schools 
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FOLLOW-UF 
















RESPONSIBLE FOR 
INTERVIEW 
















STUDENTS 
INTERVIEWED 
















SALARY 
















CONTRACTING 
AGENCY 
















JOB 
DESCRIPTION 
















POSITIONS 
AVAILABLE 
















NAME OF JOB 
















DATE 
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Training 
Status 








Union 
Status 








Up-grade 
Position 








' Raises 


Amount 








Salary 


No. 








Apprentice 
Status & 
Progress 








no. 

Hours 

Per 

Week 








Hourly 
Wage 








Race 








Age 








MNR 




^ 




Craft 








Employees 
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NAME EDUCATIONAL GRADE FOR 

VARIOUS SUBJECT AREAS 
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DATA FOR PROFILE REPORTS 
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ABE DEMONSTRATION PROJECT 
Chattanooga, Tennessee 



Date 

Center Location 

DATA FOR PROFILE REPORTS 

General adult Remedial Other 
Categories basic education education (GED) areas 

Residency - MNR ^ 

Non MNR 

Sex - Male 

Female 

Race - Afro- American _ 

Caucasian ^ 

Other 

Age - Males 

16 - 31 

32 - 46 

47 - 61 

62 and above 

Females 

16 - 31 

32 - 46 

47 - 61 

62 and above 

Employment Status - Employed full time 

Employed part time 

Unemployed 

Marital Status - Single Separated Divorced Married _ 

Other 

Family Role - Household Head Male 

Household Head Female 

Non-head 

193 
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Page 2 

Cotogories 

Dependents - Number 

0 

1-3 

4-7 

More than 7 

Total 

Aid Status - Public Assistance 

Other 

Total 

Income - Under $3,000 

$3,000 or more 

Total 

Physical condition - Physically handicapped 

Mentally handicapped 

Informed 

Total 

Referral Data - Agencies 

Men 

Women 

Total 

Attendance ~ A.M. P.M. Total 

Recruitment - EnroUees recruited 

Persons entering 

Transportation - Persons needing transportation 

Persons receiving transportation 
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B. E. VBimsrmiON project 

CHATTAtiOOGA PUBLIC SCHOOLS 

(i.v A siOVEL cnm sbttwg] 



MBIORAWPUM (L'/TER-OFFICE CORkESPOKVEhiCE] ApfUl 26, J9 72 

TO: Rodmij S. Claijbfwok, ViKSicZo^, ABE Moite/t Tzcudiz^ 

and Stai^ 

FRO^^: Efmut Bu{^^inQton and Ema Moa;iX&, CounAzUng StaU 
SUBJECT: Re4att6 0^ thz Stadznt SUi- Rating fom^ 

We havz Ktcjintlij altoujzd ii^y {SO] OjJ ou/l KzgalaA. 
6tadznt& i^om tkz VodAon and WiUon Czntzu to complztz thz 6tudznt 
6zZi-^txtZing iomt. We ihaU. continue to aZJiovi aJUL AtudrntA to fiati 
thzmztvzb a& tunz pzmuU. 

Alt oi tiiz individual mating ^onm oAz locatzd In thz 
coanAzloK*6 o^^ice,. I^, pznchancz, ijou mold tikz to vizt^ titz 
tndL\u,dual ^o/tm, ^zzl in.zz to contact u4. 

The aXtachzd KZAultA indicjotz hou) thz Atudzwti n/itz 
thzmzlvzA and ouJi pnogfiam. We 6uggzAt that you fuzvim thz n.z&utt& 
and iomoAxL youA commew^ti, idzajd, and buggz^tionii to u6. 

ELB/EM.-bt 



ERIC 



197 

iG3 



A. B. £. DEMONSTRATION PROJECT 
CHATTANOOGA PUBLIC SCHOOLS 

BEST COPY AVAILABLE 

STUDENT SELF-RATING FORM 

^ R^«"^t8 of 50 ABE Students ^ ^^ ^ ppDSON AND WILS ON 

April 20. 1972 

DATE 



QUESTIONS 


1 OFTEN 


SOMETIMES 


NEVER 


Do you have a set time for studying? 


13 


28 


9 


Do you linisn what you start to aot 


31 


17 


2 


Do you limit your breaks? 


20 


18 


12 


Do you study different subjects? 


24 


22 


4 


Do you find it difficult to study 
with others? 


8 


9 


33 


Does noise (other voices, doors banging, 
etc.) disturb you? 


9 


18 


23 


Does a teacher's presence make you nervous 
while studying? 


7 


15 


28 


Do you ever read the newspaper during 
your breaks or between subjects? 


6 


21 


23 


Do you know how to locate the book(s} 
you are using? 


30 


17 


3 


Do you have a specific time period for 
studying various subjects? 


13 


18 


19 


Do you thoroughly read directions before 
beginning a new subject or part of a 
subject? i/t. 


30 


17 


3 



BT 2/29/72 Page 1 of 2 pages (SEE BACK OF PAGE for page 2) 



Student Self-Rating Form 

Page 2 of 2 pages BEST COPY AVAILABLE 



QUESTIONS 


OFTEN 


SOMETIMES 


NEVER 


Do you ask questions of someone In the 
Learning Lab when you don't understand 
(directions, a problem, etc.)? 


24 


20 


6 


Do you earnestly work at your best 
ability? 


28 


20 


2 


Do you go to a dictionary when you don't 
know the meaning of a word or when you 
see an unfamiliar one? 


23 


20 


7 


Do you review work that you may have 
had difficulty with before? 


18 


26 


6 


Do you feel that you are progressing in 
your subject? 


35 


12 
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COUNSELOR EXAMINATION 
STUDENT QUESTIONNAIRE 
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ABE DEMONSTRATION PROJECT cf the 



CHATTANOOGA PU3LIC SCHOOLS 

BEST COPY AVAILABLE 

COUNSELOR EXu^iMINATION 
ADULT BASIC EDUCATION 



1. What is your bulicf in the proper rnnnner of eliciting student 
feed-back regarding his own objectives and motives for instruction? 

2. Whit is meant by **Re-Educati(m" as defined by the Tennessee State 
Donartment of Education? 

3. How do you sej the rcle of the Counselor related to the development 
cf sclf-loarning objectives by students? 

4. Wliat is meant by ''experience Situations '? 

5. What is considered to be the chief significance of micro-teaching 
with TV as determined by accepted ABE practices? 

6. What is meant by an "Educational Learning System*'? 

7. What is your assessment of the individualized instruction approach 
to ABE? 

8. Whit are the objectives of the Model Cities Program? 

9. Hew do you relate yourself and the school system to the present 
Model Cities Program of Chattanooga? 

10. In what field did you earn your degree? If you (h) not possess a 
degree > how does your experience qualify you for the "In lieu" 
provisions? 
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BEST COPY AVAILABLE 



STUDENT 0B8| f^j^'«'Tnff ffi\v^,y 



Student Naxne Class, 
Dates and Times of Observation * 

Teacher (or Aide) .-------^^ 



BEHAVIORS OBSERVED 
1. Needs Expressions 



2. Distress Signals (Anxiety Oues) 



3. Expressions of Boredom 



4. Expressions of Involvement 



5. Verbal Substitutions 



6. Other Observations 



* Each Student to be observed for no less than 25 minutes. 
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A. B. E. DEMONSTRATION PROJECT 
CHATTANOOGA PUBLIC SCHOOLS 
(IN A MODEL CITIES SETTING) 



CENTER:^ P^"^* 

NAME: 

STUDENT QUESTIONNAIRE 
for 

COUNSELING SERVICES 

INSTRUCTIONS ; Check ( V ) one of the four terms that best describe your reaction 
to each question. 

SD Strongly Disagree 

D " Disagree 

A Agree 
SA • Strongly Agree 



Number 






,2- 


A ..„ 




1. 


Upon entering the center, the counseling staff 
was helpful in explaining and describing the 
activities of the ABE Prof^ram. 










2. 


A general tour of the facilities was provided 

to me by the counseling staff. ^ .i, , 










3. 


During my orientation period, I was given an 
opportunity to ask questions concerning the ABE 
Project. ~> . — > 










4. 


The counseling staff is willing to listen as I 
explain mv personal and educational problaas. 










5. 


The counseling staff is anxious to aid in providing 
worthwhile suggestions and advice concerning my 
persoi^al* economic and social problems* 










6. 


Employment opportunities were clearly discussed and 
explained to me concerning job placement and 
openinas in the community. 










7. 


The counseling staff was helpful regarding referral* 
to other agencies such as Model Cities, Public 
Health Daoartraent. CAP. CEP. NYC. etc. 










8. 


Group Counseling Sessions are held by the Counselinj 
staff as they are related to Improving and 
solvinst community j>roblems. 










9. 


The counseling staff provides an opportunity for 
the student to participate in a self -evaluation 
of the activities in the center. 
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Studant Questionnaire for Counseling 
Services " Page 2 of 2 pages 



BEST COPY AVAIUBLE 















y^tfflber, 






n 


A 




10. 


The counseling staff has been instrumental 

in aiding me to understand the progress toward 

mv educational ftoals. 











COMMENTS and SUGGESTIONS; 



ELB:bt 4/21/72 
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